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Objectives of the B.Ed' Programme

ThroughtheB.Ed.Programmethestudentswillbehelpedto:
. understand the way learning occurs and to create plausible situations

conducive to learning'
. view knowledge as personal experience constructed' in the shared context

ofteaching_learning,rathertnanembedd'edintheexternalrealityof

. develop appropriate competencies

abovementioned understanding in

textbooks.
. be sensitive to the social'

which theY need to oPerate;

skills.

professional and ad'ministrative contexts in

to be able to not onlY seek the

actua-1 situations, but a-lso to create

them.
oattainasound'knowledgebaseandproficiencyinianguage;
. identify their own personal expectations' perceptions of se1f, capacities

and inclinations'
.consciouslyattemptto.formulateone,sownprofessionalorientationaSa

teacher in situation-specific contexts'

. view appraisal as a continuous educative process;

. develop an artistic and aesthetic sense in children through art education;

.addressthelearningneedsofallchild.ren,includingthosewhoare
marginali zed aurtd disabled;

er-education for strengthening the

kills and comPetencies to be a

:en needing specif,rc kinds of help in

findingsolutionsforday-to-dayproblemsrelatedtoeducational,
p"."orrrt and social situations; and

learn how to make productive work a pedagogt" *:1tTj::-":T,It::
;il,:;;: ;;;tr#';;;*;., i.,,"ropi,g valu s and learning multiple
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Scheme of
(Annual Distribution

Study
of the Courses)

B.Ed. - Znd Year
P racticurn* * F-ull

MarksCourse Name

TI

Theory
Course No.

40 10 50 nrarks

CoLrrse 7b 80 20 I 00 nrarks

Course 8
4 80 20 I 00 ntarks

Course 9 i0 50 rnarks
2 40

Course 10 10 50 marl<s
2

2

10

40
Course 1l 40 10 50 marks

Course EPC 4 250 nrarks

650 marks
26

I
ours.ours.
7b & 8-l 0.

I lovvi ng- Vocati onal/Work

''"" & 
-Counseling etc' and

Education,Health&PhysicalEducatton,reacg.truu'-iaLlulr,Ug,vgnce&-Counselingetc.andcan
also be an Additional Pedagogy Course'

B.Ed. - 1st Year
Practicum* Full

MarksCourse Name Credit Theory
Course No.

80 20 100 marks
4

Course 1 Cltildhood ano urowrrrg uP
ffiarr.rirAll 4 BO 20 100 rnarks

Course 2 4 80 20 100 marks

Course 3
2 40 10 50 nrarks

Course 4

6r^" 5
Subiects

2 40 10 50 marks

2 40 10 50 marks

Course 6 Uen0er. )onoul allu ow!trL/
ffit-v'r1-t 2 40 10 50 Inarks

Course 7a
2 40 l0 50 marks

Course EPC I
2 40 10 50 nralks

Course EPC 2 10 50 marks
t-criticalunders_qldiE_gl]erI

2 40
Course EPC 3 650 nrarks

26
-6 &7a.ments for Courses

t\
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scheme for Paper setting in B.Ed. Annual Examination

Syllabus for each 4 credit Theory Paper shall be divided into 5 units' Based on this' the

question paper pattern in the Annual Examination shall be as follows:

Time: 3 llours
Total Marks: 80

Pass Marks: 36

TenLongAnswerQuestionshavingequalweightage(twoquestionsfromeachunit)
shall be set. The 

"undidat., 
shall be asked to answer one question from each Unit.

(5x 16:80 marks)

syllabus for each 2 credit Theory Paper shall be divided into 3 units' Based on this' the

question paper pattem in the Annual Examination shall be as follows:

Time: 3 Hours

Total Marks: 40

Pass Marks: 18

SixLongAnswerQuestions(twoquestionsfromeachunit)shallbeset.Thequestions
frorn Ist unit shall carry 14 marks each and questions from IInd & IIIrd Units shall

carry13markseach.Thecandidatesshallbeaskedtoansweronequestionfromeach
unit' (1 x 14 + 2 xl3:40 marks)

Questions should be set in English & Hindiboth' if applicable'

2.
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FACULTY OF EDUCATION, P. U., PATNA

Course No.: I
Course Credit: 4
COURSES OBJECTIVES

Theory: 80 Marks

Practicum: 20 Marks

childhood and adolescence;

/influence of socio cultural context in shaping

o the Indian context;
and stages of 'human development and

s among learners;

rences and contexts in making meanings' and

hers;
entitY formation of a child;

rminants;

COURSE CONTENTS

Unit 1: Understanding Childhood
o Understanding Ct',ilanooa : Developmental Perspective

.Dimension,ofChildhood:Social,Cultural,PoliticalandEconomic

.KeyFactorsduringClrildhood:Farnily,Neighborhood,CommunityandSchool

.ChildrenandtlreirChildhood:TheContextualRealitiesofBihar
o General objectives of early childhood Education as related to rrational goals'

rNotionofjoyfulChildhood:Majordiscourseandeducationalimplications
. Dimensions of individual development : physical, cognitive, language' social' and moral'

their interrelationships and implications ior teachers (with reference to Piaget, Erickson

and Kohlberg)

Unit 2: Understanding Adolescence

oAdolescence:assumptions,stereotypesandneedofaholisticunderstanding

o Major issues: growth and maturation, nature and nurture' continuity and discontinuity

r Learner as an adolescent : stages of development- developmental task with focus on

process of growth and development across various stages from infancy to adolescence

oFactorsaffectingadolescence:social,cultural,politicalandeconomic
o Adolesc"n.", u"1ini,ies, aspirations, conflicts and challenges of learner

B.Ed. Year - I

o The contextual reality of adolescence in Bihar

o Dealing with adolescence ; discourse on the role of teacher' family' community and

Unit 3: Understanding Socialization and t

t')
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. Socialization at home context: family as a social institution; parenting styles and their

impact; transmission of parental expectations and values

. Socialization and the context of community: neighborhood, extended family' religious

group and their socialization functions

. Socialization and the context of school : impact of entry to school' school as a social

institution and its notions in Bihar, value formation in the context of schooling

. Schooling as a process of identity formation: ascribed, acquired and evolving

. Gender Identities and Socialization Practices in family, schools' other formal and

informal organization; Schooling of Girls

r Inequalities and resistances in society: issues ofaccess, retention and exclusion

Unit 4: Understanding Differences in Learners

o Difference in leamers based on socio-crltural contexts : impact of home. languages of

leamers' 
"rd 

l;;;;;;e of instruction, im ract of differential 'cultural capital' of learners

r Differences between individual learners: multiple intelligence, leaming style' self-

concept, ,"tf-..i""r, attitude, aptitude, skills and iompetencies, interest' values' locus of

control and PersonalitY
. Understanding differently-abled Iearners: slow learners and dyslexic learners

. Methods of ifferences: tests, obseruation' rating scales' self-repotts

. Catering to s: grouping, indiv.idualizing instruction' guidance and

counseling, ment activities and clubs

Unit 5: Learner's Identity Development
. Understunairglrj.iltity Formation,; emergence of rnultiple identities-in tlre formation of

apersonptu".oinvarioussocialandinstitutionalcontexts;tlreneedforinnercoherence;
managing'confl icting' identities

r Detenninants of identity formation in individual and groups; social categories such as

caste, class, gender, religion' language and age

. School as a site of identity forrnation in teacher and students; school, culture and ethos,

teaching-learningpracticesandteacherdiscourseintheclassroom'evaluationpractices;
value systeln and 'hidden curriculum' in schools

. The influence of peer group : media, technology and globalization on identity fonnation

Practicum:
1 . Critical analysis of classroom instruction in the light of the. developed understandings

2.Casestudyofalearnerwithbehaviou,p.ut.,,/t-alentedchild/aLDchild/aslowleamer/a
disadvantaged child
3. Observing children in their natural setting

4. Study of intelligen". "i ", 
Ieast 5 school Zhildren and relating it with achievement and other

background factors

,N
Londotr: Allen & Unu'in.



3.

4.

5

6

7.

9). Situated Cognition and the Cultwe of

are crealing a Generalion of Stress'ed Out'

Haven: Yale UniversitY Press'

"tlotogy. 
New York, NY: McGraw-Hill

ning and Theory of Instruction (4th edition)'

The Theory of Multipte Intelligences, Basic

Books, New York.
S.Hurlock,ElizabethB.(2001)ChildDevelopment,McGrawHillEducation(India)Private

D eve lopin g Le arn ers' Fourth Editi on

ng Aduithid: A Culnn'al Approach' (3rd'

y and childhood education: A cognitive

ent: Its Cultural and Social Foundations'

: Psychological growth and the parent-child

ch
lopment: Psychological Persp-ectives it't

, breat Britain: Century Hutchirrson

,, iil["lT:f.t]lirro ). Educationat psyctrctos in the Crassroont oxford universitv

Press, New York'
16. Patricia A. Alexander, Philip H. winne (2006) Ilandbook-of Educational Psycltol'ogt

17. Sarangapani M. Padma(2003 - iing School Kiowlerlge :An Etlmography of

learning in att Indian Village,

18.Slater,A.,&Lewis,M'(20toinfantdevelopment'London:Oxford

' f;'""i'f"o

Series) Prentice Hall
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I

Course No: 2
Course Credit: 4
COURSES OBJECTIVES

The student-teachers will be able to
o Understand the concept and aims of education

. Develop perspectives about vision of contemporary

Theory: 80 Marks
Practicum: 20 Marks

Indian educational realitY, its

concerns and issues'

o Understand the Constitutional values and their implications on education

o Understand the concept of philosophy, relation.hip b.t*..n Philosophy and Education

and implications of philosophy on education

o understand the schools of Philosophy an I their irnpact on education

. understand the vision of education given by Indian & western thinkers

. Understand the importance of Jniversalization of secondary education and the

constitutional provisions for realizing it
. Examine the issues and concems related to universalization of secondary educatiolt

. Analyze the strategies used for realization uEE and the outcotnes of their

implementation.
. Realize the need and importance of equity and equality in education and the

constitutional provisions for it'
r Identify the various causes for inequality in schooling

. Realize the irnportance of Right to Education and the provisions made for realizing it'

COURSE CONTENTS

IrNIr- I- ,| ;tlffi:L"n- schooring,

ct n- Formal' Informal and

Non-Formal
. Aims: Meaning and functions of Aims, classification of Aims of Education'

Determinants of Aims of Education, Aims-of education in relation to an individual'

Aims of education in relation to a society / Nation, Philosophical contradictions

betweenindividualisticandsocialisticairnsandtheirsyntlresis

UNIT II: NORMATTYE VISION OF INDIAN EDUCATION
. Nonnative orientation of Indian education: A historical errquiry

r Constitutional frovisions on education trat reflect National ideals: Democracy' equality'

Iiberty, secularism, and social justice

. India as an evolving Nution, Stut", Vision, Nature and Salient Fealures - Democratic and

i..ulu. polity, Fedelal structure: Implications for educatiortal system

o Aims and purposes of education drawufrom tl-re normative vision
r nllllD olru ysrr'

o Education forNational development:



IQ

. Emerging trends in the interface between

(i) Political process and education;
(il; r.onornic developments and education; and

iill) Socio-cultural changes and education'

UNIT-III-PHILOSoPHICALvISIoNoFEDUCATIONANDTHEPHILOSOPHICAL
SYSTEMS

and definitions of philosophy, Branches of
ms and issues.

sm, Naturalism, Pragmatism,
concepts of realitY, knowledge

and values, and their educational implications for ainrs, curriculum, methods of

teaching and disciPline.

UNITTV:PHILOSOPHICALVISIONOFEDUCATION:EDUCATIONALTHINKERS
An overview of salient features of tlie 'philosophy and practice' of education advocated by the

following thinkers:
. Indian Thinkers: R.N. Tagore, M'K. Gandhi, Swami Vivekananda, Aurobindo Ghose'

Jiddu Krishnamurthi and Gijju Bhai Badheka

. Western Thinkers: Plato, Rousseau, Dewey, Froebel and Maria Montessori

UNIT V: CONTEMPORARY INDIAN SCHOOLING: CONCERNS AND ISSUES

. Universalizationof School Education; fught to Education and universal Access:

(i) Issues of a) Universal enrollment b) Universal reterrtion c)

Universal success

(ii) Issues of qualitY and equitY'

The above to be discussed with specific reference to physical, econotlic, social and cultural

access, purti"uiurty to girl child arid weaker sections as well as differently- abled children

. Equality iE:
(i) Mean tutional Provisions
(ii) prev of inequality, including dominant and minor groups and

related issues

(iii) Inequality in schoolirrg: Public-private schools,.rural-urban schools, single teachers'

schools ana mury J". to#, of inequalities in school systems and the processes leading to

disParities

livjoifrerential quality in schooling: variations in school quality

o Idea of 'cotnnton school' sYstem

o Right to Education Bill and its provisions'

PRACTICUM
l.Readingsonandpresentationonthecontributionofoneofthe

thinkeri (grou iscussion)

2. Project on the hinker

3. Seminar presentation on philosophical issues and repoft'

4. A brief study of some philosophical development of leamers

5. Presetttation on the reports and policies on USE
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6. Conduct surveys of various educational contexts (eg. schools of different kinds) to

identify various forms of inequality

A ,r*.y study of a school with reference to its aims, objectives, values and curriculum

(Private School, Govt. School, Buniyadi Vidyalaya, Kasturba Gandhi Balika Vidyalaya'

Schools run by Religious and Linguistic minorities)

Annotated BibliograPhY.

SUGGESTED READING
1. Aggarwal, J,C., rsyJological, Philosophical, Sociological Foundations of Education, Sipra

Publication, Delhi, 2009

z. Anand, C.L. et.al. (iqgll. Teacher and Education in Emerging Indian Society, NCERT' New

Delhi.
3. Chandra, S.S. & Shatma, R.K., Principles of Education, Atlantic Publishers & Distributors' New

Delhi, 1996

4. Delors, Jacques (1996) Learning the Treasure within, Report to TINESCO of the Intemational

Conrmission on Education for Twenty-first Century' LTNESCO'

5. Dewey J. (1952)
6. Dewey J (1966)
7. GandhiMK(19
8. Govt. of Ind ia (1952)Report of the Secondary . sSion' New Delhi

g. Govt. of I,dia, MHRb (iqte, Revised 1992) National Policy 
-of 

Education, New Delhi'

10, Govt. of India, MHRD (lgg1)Programme oiAction (Draft) New Delhi, Aravali Printers and

Publishers.
I I . Joe, Park. Selected Readings in the Ph ' 1963 '

12, Kneller, Georg F. Foundation of Educ

13. Krishnamurthi J., Education and the S

14. Kumar Krishna (2004) Wrat is Worth teachi 'ety New
15. Mani R S (1964) Educational Ideas and Idea cr

Defhi' 
'. - r!^- cDr,,^^+i^- /-^rmrm ion".1964-1966. Education

16. Ministry of Education. 'Education Comm

and NationalDevelopment, Ministry of E India 1966'

dia

, Sterling Publishers
SocietY, New Delhi
and Future Needs, New Delhi'

Longmans Green &Co',New York, 1920'

orophi". of Education, Vinod Pustak Mandir'

iRa
and on,1962'
Uni cutta, 198 I '

Co. 54

xt, NCERT, New Delhi.
rd Hutnan Development, Sage Publication'

Taneja, V.R. Socio-Philosophical Approach to Education, Atlantic Publishers & Distributors'

l\eu,Delhi. 2005
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FACULTY OF EDUCATION, P.U., PATNA

B.Ed. Year - I

LEARNING AND TEACHING

Course No.: 3
Course Credit: 4
COURSES OBJECTIVES

On cornpletion of the course, the student teacher will be able to:

Theory: 80 Marks
Practicum: 20 Marks

o Understand Concept & Nature of Learning

o Understand and appreciate different perspJctives of learning - Behavioral, Social, Cognitive

and Hunranistic'
. Know various fypes and strategies of learning

o Understand difierent conditions for leaming and acquire the skills to facilitate them'

.Understandtheapproachesandstrategiesformanaginglearning

. Demonstrate his/'her understanding ofln* role of a teacher in different phases of teaching'

rldentif,variouskindsofsubjectmattercontentinatextbook.
o Write instructional objectives for teaching of a topic'

. Demonstrate his/her ulderstanding of different skills and tlieir role in effective teaching'

. Use instructional skills effectiVely'

c Organizelearning with active pafticipation of leamers - individually and in groups'

COURSE CONTENTS
es

rning, skill learning, verbal learning, social

nce of Learning Theories - Behavioral, Social'

owledge - Constructivist Approach to learning

. Relationship of learning with school performance and ability of the learner

Unit fI: Factors affecting Learning & Management of Learning

.ConceptofMotivation;types,teclrniquesofenlrancingmotivation,

. Health, sleep, difficulty of task, content and study habits as factors Influencing learning

I Influence of method of learning: part and whole learning; superficial and in-depth learning;

Influence of prior learning on present learning; strategies for transfer of leaming

n Forgetting classroom leaming - lneaning and its causes; strategies for improving retetttion of

leaming

" Meaning of leaming to learn skills; Ways of developing self- study

Unit III: Understanding Teacher and Teaching

r what is teaching-?; Teaching as a planned activity - elements of planning'

o Assumptio,r. ,,i"rlying teaching arrd their influence on the planning for teaching'

;#ffi;',r, r"""'ir',s tut"uni,ri and place of awareness, skills, competencies and

commitment.



Assumptions underlying effectiveness in teaching - Behaviouristic, Humanistic and

Constructivi st PersPectives.
An analysis ofieacher's roles and functions, skills and competencies in the Pre-active phase

- visuallzing, decision-making on outcomes, preparing and organization; Interactive phase -
facilitating ind munaging learning; Post-active phase - assessment of learning outcomes,

reflecting on pre-active, interactive and post-active processes

Characteiistics associated with effective teachers; Teacher's professional identity - what does

it entail?
Unit IV: Planning for Teaching

. Visualizing: The learner and learning readiness characteristics, the subject matter content and

their inter- linkages, the learnin g resources, approachesi strategi es'

. Decision-makin! on outcomes: Establishing general instructional goals, specification of

objectives and sLndards for learning, allocatLn of instructional time for various activities/

tasks - instructional time as a variable in leaming'
r Decision-making on instructional approaches aud strategies: Expository or Inquiry,

Individualizea oi Small Group or Wirole Class - skills required for learner engagernent in the

context ofthe strategY decided'
. preparing for instruciion: Identif,ing and selecting available learning resources or developing

required Iearning resource'

r Preparation of a Plan: Unit Plan and Lesson Plan'

Unit V: Skills and Strategies of Teaching
. Introducing a lesson - need and various possibilities

o Motivating the learners and sustaining their attention - importance of stirnulus variation and

reinforcement as skills.
r euestioning, Illustration and explanation as teacher competencies influencing student-

' learning in the classroom;
. Strategy ofTeaching - a) Expository Strategy as approach to teaching for understanding:

presentation - discussion - demonstration, the Advattce Organizer Model; b) Inquiry

Strategy as approach to teaching thinking skills and construction of knowledge : Concept

attainment / Concept formation, Inductive thinking, Problem based learning/ Project Based

Learning.

. Approaches to Individualized Instruction: Computer Managed Instruction, Programmed

Instruction and Learning Activity Packages,

. Approaches to Small Group and Whole group Instruction: Cooperative and Collaborative

upp.ou"t1", to learning, Brain stonning, Role Play and Dramatization, Group Discussion'

Simulation and Games, Debate, Quiz and seminar'

'i",[:H$.utir" srudy of sytlabi of various subjects to identiff content categories.

o writing instructional objectives of a lesson under domains arrd levels'

c practice on the skills of introducing, questioning, stimulus variation, illustrating and

or ganizing Ieamin g activ itY'

. Desigrr lear:ring episodes / activities and orga]|tize them in the classroom'

. Ar',aly."the type of strategies adopted by a classrootn teacher in organizing leaming'

3l'a r,(il; ----'A d''z A,N'^1



Technolo gy Publications.
3. Brown,l.-S., Coltin., A. and Duguid, S' (1989). Situated cognition and the culture of

learning, Educational Reseorcher, I 8(1), 32'42'

4. C. Fosriot (Ed.) (1996) Constructivism: Theory, Perspectives and Practice, (pp'8-33)' New

York : Teachers College Press.

5, Darling - Hammond ,Lind^,et. A1. Excellence in Teacher Education : Helping Teachers

Develop Learner - ientered School, Washingon, D,C. National Education Association

School Restructuring Series, 1 992'

6. Davis, Irork (l 97\,7he Management of Learning, McGraw Hill, London.

7. Dennis coon, Bssentials of Psy-chology, 9th Ed.2oo3, wadsworth/Thomson Learning'

8. Dewey, J. (1916). Democracy and Education. New York : The MacMillan company'

g. Fosnot, Catherine Twoomey, Constructivism : Theory, Perspective and Practice' New York :

Teachers College Press, 1989.

10. G.Boomer, N. Lester, c. onore and J.cook (Eds.) (1922). Negotiating the cufficulum :

Educating for the 21st century, London : The Falmer Press'

I 1. J. Mezirow and Associates (iqqO), Fostering critical reflection in adulthood: A guide to

transformative and emancipatory leaming: San Francisco: Jossey - Bass Publishers'

12. Kelly, G.A. (199D. it . pry.1,oiogy of pirsonal constructs Volume one - A Theory of

Personality, London : Routledge'

13. Kenneth T. Henson, 2000, Ed"ucational Psychology for Effective Teaching, Wordsworth

Publishing ComPanY'

14, L.Steffe and J. Gale (Eds.) l9g5). constructivisnr in Education, New Jersey : Lawrence

Erlbaum Associates Inc.

15. Langer, J. and epfi.bre, A.N. (1987). How writing shapes thinking : A Study of Teachirrg

andieaming, National Councilof Teachers of English'

16. Lindfors, J. (1984r. How children learn or how teachers teach? A Profound confusion:

o Prepare a plan of action for any one type of learning (concept leaming, skill learning'

attitudinal learning)

SUGGESTED READING
I . Austin, F M (1961) Art of Questioning in the Classroom,

London.
2. B.Wilson, (1996) Constructivist Learning Environments'

Language Arts, 6l (6), 600-606'

1 7 . P atricia Muryhy (Ed,), 1999, Leamers, Learning & Assessment, Paul Chapman Publishing

MA : Harvard UniversitY Press'

22. Vygotsky, L.S. Thoughiand Language, Cambridge' MA : MIT Press' 1962'

Ltd' 
^ri-" A /1006\ cnonition and Learnins.I ',(Ed.)The

1g. Resnick, L. and collins, A. (1996). Cognition and Learning. in T.Plonrp and D'Ely

International Encyclopaedii of Educaional Technolog,t,2ndEd' Oxford : Pergamon Press'

19. Savery, r. and ouiiy,irroru. rur. (1995). Problem basid learning :An instructionalmodel

and its constructivist framework. Educational Technology, 35, 31-38.

20. Smith, K. (1gg3). u"*-ing the "guide" on the side : Educational Leadership, 5 l(2),35-37 '

21. vygotsk y,L. (1978). Mind-in society ; The Det'elopment of Higher Psyclls\oti"al Processes'

University of London Press Ltd.,

New Jersey : Educational

r-i
_b$s-- ,;14 

I I')a g e

d(,**rFr<*t|(



FACULTY OF EDUCATION' P' U'' PATNA

Course No.: 4

Course Credit: 2
COURSES OBJECTIVES

After completion of Course the student will be able to

age

)

and language;
ters of language;
studentsasfirstorsecondlanguageusersofthe

, school language and home- language;

diversity that exists in the classroom;

SE

recommendations of Comrnissions & Policies

COURSE CONTENTS

tems and ProPerties
I entrY
al reference to Skinner, Chomsky' Piaget and

VYgotskY.
. Difference between acquiring language and learning \lsuaye :

. Social and cultural context of turg;ug".; Language a-nd Gender;Language and Identity;

Language and Power; Language and Class (Society)'

. political context of language; Multilingurl perrp.liive of India and Bihar, constitutional

provisions related to languages in India

Unit 2. Language in School Curriculum:
. Home language and School language;Medium of understanding (child's own language);

. Centrality of language in learning;

. Language across the curriculum; Role and importance of language in the curriculum

o Language and construction of knowledge; Understanding ihe objectives of leaming

. Ianguages:imagination,creativity,sensitivity,skilldevelopment
. Difference between language as a school- subject and Ianguage as a means of learning

and Communication;
. Criticalreview of l4edium of Instruction; Different school subjects as registers;

. Multilingual classrooms; Multicultural awareness and language teaching'

r,%'

Tlreory: 40 Marks

Practicum: 10 Marks

ds"

B.Ed. Year - I
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Unit3.ConstitutionalProvisionsandPoliciesofLanguageEducation:
. Position of Languages in India;Articles 343-351' 350A;

rRecommendationofKothariCommission0g6a-66);NPE-1986;PoA-1992;
. National Curriculum Framework-2005 (language education)'

PRACTICUM 
given in the constitution of India and

slsion, NPEI986, and POA-1992'

d prepare a report on the three language

of Classes Vl to
troduced? (ii)
ed? (iii) Is the

language leamer-friendlY?
(iv)Isthelanguagetootechnical?(v)Doesithelpinlanguageleaming?Nowwritean
analYsis based on the above issues

and Harnish, RH (2001), An Introduction to

ge: Mass: MIT Press'

lndirect techniques for teaching their pre-

8:173-182.
Arts,2nd Ed. AllYn and Bacon

oretical Approaches to Language Acquisition'

ent of Language 5th Edition

s in NoflhLdia, London, Cambridge University

guage cuniculum: A systernatic approach to

inle
sensus and Controversy, London: Cassell'

8. Chomsky, N. (1959)'A Review of B. F' Skinner's verbal Behavior" Language 35 (l):26-

58.

9. Falk, Julia S (1973) Liriguistics and Language- A Survey of basic Concepts and

Implications: New York: John Wiley and Sons'

10, Fromkin, v , Rodman R., and Hyams N (2007), An Introduction to Language' Boston:

Thomson Wadsworth'
I 1 . Jolrnson, K. E. (1995). Understandil'lg comlnunication in second language classrooms.

Oxford: Oxford UniversitY Press.

12. Ministry of Education.'Education Commission "Kothari Commission".1964'1966.

Education and National Development, Ministry of Education, Government of India 1966'

13, Govt. of India (1952) Report of the Secondary Education Commission, New Delhi

14. Govt. of India, MHRD 1ilSO, Revised 1992) National Policy of Education, New Delhi'

15. Govt. of India, MHRD (1992) Programme of Action (Draft) New Delhi, Aravali Printers

and Publishers.

Pag-e .-),^



16. Krashen, S. (1982). Principles and practice in second language acquisition. London:
Pergamon.

17.Mckay. et al. (1995). The Communication Skills Book,2ndEd. New Harbinger
Publications.

18. NCERT (2005): National Curriculum Framework-2005,New Delhi :NCERT
19. Plunkett, K. (1995)'Connectionist approaches to language acquisition'in P. Fletcher and

B. MacWhinney (eds), Handbook of child language
20.Yale, George (2006). The Study of Language, Cambridge: Cambridge University Press.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I
UNDERSTANDING DISCIPLINES AND SUBJECTS

Course No.: 5

Course Credit: 2
Theory: 40 N4arks

Practicum: l0 Marks

COURSES OBJBCTIYES

The student-teachers will be able to

1. Understand the basic premises of subjects/disciplines

2. Understand the need for classification of hurnan knowledge

3. Know required basic competencies for effective transaction of knowledge

4. Know how to enhance knowledge of the discipline

5. Impoftance of research for advancement of subject/discipline

6. Understand the concept of Interdisciplinarity in education

COURSE CONTENTS

Unit I: Basic Understanding of disciplines and Subjects
o What is a discipline?;History of the concept of discipline.
. What Are Academic Disciplines? Need/ Perspectives of the classification of Human

knowledge into disciplines'A Subjects; 1. The Philosophical Perspective: Unity and

plurality, 2.The Anthropological Perspective: Culture and Tribes, 3. The Sociological
perspective: Professionaiization and Dlvision of Labour 4. The Historical Perspective:

Evolution and Discontinuity, 5. The Management Perspective: Market and Organization,

6. The Educational Perspective: Teaching and Leaming

. Difference between discipline and subject; Nature and scope of disciplines/subjects

e Strengths and weaknesses of disciplines
r Basic premises and philosophy of subject

. Aims of disciplines/subjects for learners development in the national context

Unit II: Competencies for and Advancement of the disciplines/subjects
o Mastery over the subject
. Communicating the subject
. Subject specific terms and their uses

. Projects/activities in the subject

. Research in subject/discipline; Methods of data collection in the subject, Drawing- 
lon.furio n, geieralization and theory development, Preparing reference, notes and

bibliograPhY
Unit III: Interdisciplinary learning and the related issues

. What is Interdisciplinary leanring? Interdisciplinary leaming - a dialectical process,

o What are interdisciplinary subjects?

o What are the generic objectives of interdisciplinary subjects?

r Do interdisciplinary subjects require disciplinary depth?

o How can you design and coordinate interdisciplinary subjects?

. Horv can )iou assess interdisciplinary learning?

o Wrat ciiteria can be used for quality assurance of interdisciplinary subjects?

18 1l'}agc



r
SUGGESTED READING

1. Abbott, Andrew (2001), The Chaos of Disciplines, chicago: The University of chicago

Press.

2. Becher T (19g9) Acadenric Tribes and Territories: Intelleclual Enquiry and the Cultures o.f

Disciplines. tvtiiton Keynes: The Society for Research into Higher Education and Open

University Press'

3. Becher, Tony and Paul R. Trowler (2001), Acaderuic Tribes and Teftilories, Buckingham:

The Society ior Research into Higher Education and Open University Press'

4. Bellack, A. A. Selection and organization of curriculum content: an analysis' In Bellack' A'

A. (Ed.) what shall the high sch-ools teach? washington, DC: Yearb' Assn' supervis' curric'

Dev.,1956.
5. Boghossian, Patt'l (2006), Fea e, Ox sity Press'

6. Bruner, J (1977) The Process Harv

7. C "I'"-^ ty: d The Higher Education

A 'on: National' DisciPlinary' and8,C I

Institutional Settings' f Cali
g. Del Favero, Marietta ines', of Education'

10. Kline, SJ (1995) for ry Thinking' Stanford

Un iversity Press, Stanford, California'

1 l. Higheir Educa.tion:. Implications for
Y of Higher Education'

12. Relation of Reflectit'e Thinking to the

nded ed.). New York: D.C' Heath'

13. Fuller, steve (1991) , Sociol Epistentologl,Ind]ryan1li9: Indiana university Press'

14. Gardner, H tiggqi. The unichooted ilind: Irow Children Think and Hov, schools should

Teach.New York: Basic Books'

15. Gardner, Howard (lg9g), The Disciplined Mind: What Students Should Utderstand' New

York: Simon & Schuster. '

16. Goodson, I.F., & Marsh, c.J. (2005). Studying school subjects: A guide' Routledge'

17, Klein, Julie Thompson (1990), htterd*irplitarity/Histiry, Theoty, and Praclice' Detroit:

Wayne S ess'

18. Klein, J (199 Disciplinarities' and

Inlerdisc ottes

l9.McCalm &S hBreadth:AStoryof

Inlerdisciplinaty Innovalior' Melbourne: Cr er Education'

20, Miller, M., &'Boix Mansilla, V. (2004). Thinking Affoss Perspectives- and Disciplines'
- 

Interdiscipiinary Studies Project, Project Zero:Hawird Graduate Scliool of Educatiorr'

21. Teachittg:
raduate Sch

,A.W.(22' 
?ubl'' 1962'

23. Pyenson, Lewis (1997), Disciplines and Interdisciplinarily in the New Century' Lafayetle'

LA: The University of Southwestern Lousiana Press'

24, Schwab, J. J. The concept of the structure of a discipline. Educ' Rec', 1 962,43' 191-205'

25. Wlritley, Richard (2000), The Inrellechtal and soc'ial organization of the sciences, oxford:

Oxford UniversitY Press,
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year- I
GENDER. SCHOOL AND SOCIETY

Course No.: 6
Course Credit: 2
COURSES OBJECTIVES

This course will enable the students to;

Theory: 40 Marks
Practicum: l0 Marks

. develop basic understanding and familiarity with key concepts-gender, gendel bias, gender

stereotype, empowelrnent, gender parity, equity and equality, patriarchy and feminism;
. understand ihe gradual paradigm shift from women's studies to gender studies and some

imporlant landrnarks in connection with gender and education in the historical and contemporary

period;
. I"r- about gender issues in school, curriculum, textual materials across disciplines,

pedagogicalprocisses and its intersection with class, caste, religion and region; and

COURSE CONTENTS

UNIT I: GENDER ISSUES: KEY CONCEPTS
. Gender, sex, sexuality, patriarchy, masculinity and feminism

. Gender bias, gender stereotyping, and empowerment

. Equity and equality in relation with caste, class, religion, ethnicity, disability and regiott

. Paradigm shift from women's studies to gender studies

. Historical backdrop: Some landmarks from social reform lnovements of the nineteenth

and twentieth centuries with focus on women's experiences of education

. Contemporary period: Recommendations of policy initiatives commissions and

committees, schemes, programmes and plans.

UNITII : GENDER, POWER AND EDUCATION
. Theories on Gender and Education: Application in the Indian context

' Socialization theory

' Gender difference

' StructuraltheorY
. Deconstructivetheory

" Gender ldentities and Socialization Practices in:

' FanilY
' Schools
. Otherformal and informal organization'

. Schooling of Girls: lnequalities and resisances (issues of &cess, rdention and

exclusion).

UNIT III: GENDER ISSUES IN CURzuCULUM
. Gstder, culture and inSitution: lntersection of class, cade, rdigion and region

. Curriculum fld the genda quedion

:.(, 20 [)a (, r\



. Gender and the hidden curriculum

' Gender in to<t and context (tertbooks inter-sectionality with other disciplines, classroom

der bias and stereotype
irls in heterogeneous schools_public and

der in curriculum
with emphasis on women in unconventional

:.floj".1 on analyzing the institution of rhe family
(i) Marriage, reproduction
(ii) Sexual division of labour and resources

of comm
ese initia

es. 
ing grass

SUGGESTED READING
l' Aikman, S' & unterh alter,E,Eds. (2007). Practising Gender Equality in Education.Oxford, Oxfam GB.
2. ter,E,,Eds. (2005 ransforming policy and

3. 
ality in education.
(2009). Safe Scho t, London: Anrnesty

4' Barker' G' (2005)' Dying to be Men: Youth, masculinity and social exclusion. New york:
Routledge.

5. colclough, c. 
?0!4):Achieving Gender Equarity in Education: what does it take?Prospects, 34(l): 3:10.

.S. Nagel (Eds), Encyclopedia of policy
er, New york, Ny.

t for Addressing Social Exclusion and

Technicar Meeting, 2o0g,27rrr. *r*Tj,luPuP"t' 
trNGEi GlobalAdvisory committee

8' Global campaign for Educatio n.'(2003,April). A Fair chance: Attaining gender equalityin basic education by 2O05.Action Aid.9' Herz,B' & Sperling, G.B. (2004). What Works in Girls'Education: Evidence and politics
. ^ 1"T the developing worrd. New york: councir on Foreign Rerations.l0' Hyde, K'A'L' &^Misk9, s. (2000). Education for All 2005 Assessment: Girls, educationthematic study. paris: UNESCO.
1l ' Kirk, J' (2004)' Promoting a Gender-Just Peace: The roles of women teachers in peace
- building and reconstruction. Gender and Deverop 

^"nt, i2111: 50-59.
12,Leach,F.(2003). practisingGenderAnarysis ir'par"uiror.-oxford: oxfain GB.
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l3' Lewis, M. & Lockheed, M. (2008, March). Social Exclusion and the Gender Gap in
Education. Policy Research Working Paper 4562.Washington DC: The World Bank.

14. Lewis, M. & Lockheed, M. (2006).Inexcusable Absence: Why 60 million girls still
aren't in school and what to do about it. washington, DC: center for Global
Development.

15. Mannathoko, C. (2008). Promoting Education Quality through Gender-Friendly Schools.
In M. Tembon and L. Fort (Eds.) Girls' Education in the 21st Century: Gender equality,
empowerrnent, and economic growth (1:p.127-142). Washington, DC: The Intemational
Bank for Reconstruction and Development / The World Bank.

16. Miske, S. (2008, March). I earning from Girls' Education as an OrganizationalPriority:
A review of ITNICEF evaluations and studies, 2ooo-2005, New york: LTNICEF.

17. Miske, S. (2005). Scaling Up Good Practices in Girls'Education. Report of the UN Girls'
Education Initiative Policy Consultation, Nairobi, Kenya, 23-25 Juni2004. London:
Commonwealth Secretariat.

l8' Rihani, M.A. (2006). Keeping the promise: Five benefits of girls' secondary education.
Washington, DC:AED.

19. Smith, R. & Fincharn, K. (2008, November). Transforming Policy and Practice for
Gender in Education: A gender review of the2009 EFA Global Monitoring Report.
Technical Paper. New York: LINICEF.

20. Smith, R., wilkinsoo, M., & Huebler, F. (2007, November). Notes from 2008 EFA
Global Monitoring Report: A review of the main gender and inclusion issues. LINGEL

21. Subrahmanian, R. (2007). Gender in Primary and Secondary Education:A handbook for
policy-makers and other stakeholders. London : Comnronwealth Secretariat.

22. Subrahrnanian, R. (2005). 'scaling Up' Good Practices in Girls'Education. Paris:
UNESCO.

23. Tembon,M. &' Fort, L. (Eds.) (200S). Girls' Education in the 2lst Century: Gender
equality, empowennent and economic growth. washington, DC: world Bank.

24' IINESCO, (2001). Thematic Studies: Girls' education. Paris; LINESCO. (Education for
25. All 2000 Assessment)
26. UNGEI. 2007.United Nations Girls' Education Initiative: Regional Updates. New York:
27. LINICEF. (2008) Global Thematic Report: Basic education and gender equality. New

York: IINICEF,
28. usAiD. (2008.) Education from a Gender Equality Perspective. washington, DC:

USAID.
29. USAID. (2008). Gender Equality Framework. Washington, DC: USAID.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year- I

PEDAGOGY OF A SCHOOL SUBJECT _ PART-I

Course No.: 7a Theory: 40 Marks

Course Credit: 2 Practicum: 10 Marks

Pedagogy of a School Subject (PSS)-Part I may be any One of the following Courses

which is relevant for the candidate i.e. helshe has studied its related content as a subject at

Graduation/Post-Graduation Ievel :

PSS-O I -

PSS-02-

PSS-03-

PSS-04-

PSS-05-

PSS-06-

PSS-07-

PSS-08-

PSS-09-

PSS-I O-

PSS-I I.
PSS. I 2-

PSS-1 3-

PSS-I 4-

PSS-I 5-

PSS.l 6-

Method of Teaching English- Part- (l)

Method of Teaching Hindi- Part- (f
Method of Teaching Sanskit- Part- (f
Method of Teaching Urdu- Part- (I)

Method of Teaching Arabic- Part- (l)

Method of TeachingPersian- Paft- (I)

Method of Teaching History- Part- (!
Method of Teaching Civics- Part- (!
Method of Teacliing Geography- Part- (I)

Method of Teaching Economics- Paft- (I)

Metliod of Teaching Home Science- Part' (l)

Method of Teaching Commerce- Part- (I)

Method of Teaching Physical Sciences- Part- (I)

Method of Teaching Biological Sciences- Paft- (I)

Method of Teaching Mathematics- Part- (I)

Method of Teaching Computer Science- Paft- (I)

Detailed syllabus ofeach course has been given in the subsequent pages.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I

PSS-o1-METHOD OF TEACHING ENGLISH. PART- (I)

Course No.: 7a

Course Creditz 2

COURSES OBJECTIVES

''fheory: 40 Marks
Practicum: l0 Marks

After completing the course the student-teacher will be able to-:
. Develop an understanding of the nature and objectives of teashing English as a foreign

language.
r Understand the behavioural objectives of English teachin$

. Develop an ability to acquire language skills among learners

r Gain knowlbdge about Constitutional provisions and policies of language education

. Acquire Competence in the content prescribed by BSEB, C.B.S'E' in secondary and

senior secondary schools
o Become aware of modern methods of English teaching and put them to use in real

classroom sifuations.

COURSE CONTENTS

Unit-I- Nature, ScoPe and Aims

n Role of English language in the Indian context-: English as a colonial language,

English in Post-colonial times; English as a language of knowledge; Position

Of English as second Ianguage in India;
. General Principles of Ianguage learning with special reference to English

.Advantages & importance of English learning

"Aims and Objectives of teaching English

.The Constituents of learning a foreign language: the sound system, the structural devices,

vocabulary
.Difficulties in teaching English in India

Unit-II- Curriculum of English

'Meaning and principle of curriculum construction

rCritical study of existing English curuiculum in Secondary and senior secondary Schools of

CBSE,ICSE, BSEB.

.Curriculum reform in English - Critical appraisal of NCF- 2005, BCF- 2008 in the context

of Language teaching

.Constitutional provisions and policies of language education-:Position of Languages in

India;Articles 343-351,350A;Kothari Commission (196a-66);NPE-1986;POA-1992)

oText books in English- Importance and qualities

FI^W,O
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unit III- specific rnstructionar strategies and Method of reaching

rMethods: Inductive deductive, lecture, discussion Grammar, Translation Method, Direct
method, multilingual, their advantages and Iimitations & comparisons.

' Approaches- Structural approach and Communicative approach, constructive approach

'specific strategies for teaching vocabulary: Its ways and Means
o Specific strategies for Teaching of reading: Attributes of good reading. Types of Reading,
Good and bad habits of Reading, Strategies to develop Reading Comprehension. Methods of
reading.

'Specific strategies for developing Writing skills - Types of writing, factors affecting writing
skills, qualities of good writing (Role of simplicity, logical thinking and organization inwriting).

Practicum (Any one) (Concerned leocher can devise assignment as per requiremenr of the
course)

' Prepare a repoft on the status of Ianguages given in the Constitution of India and
language policies given in Kothari commission, NpE 19g6, and poA_1g92.

' Visit five schools in the neighborhood and prepare a report on the three language formula
being implemented in the schools.

o on the basis of the English Textbooks (VI to XII) prepare a list of topics and activities
given on: (i) Language and Gender (ii) Language and Peace. Write a report on their
reflection in the textbooks

r Do a survey of five schools in your neighborhood to find out 1. Level of Introduction of
English 2. Materials (textbooks) used in the classroom

' Prepare a report on the challenges faced by the teachers and the leamers i1 the teaching-
Iearning process.

SUGGESTED READING

'Bright J.M. and M.c. Gregor, Teaching Engrish as Second Language.
rConnor, J.D.O., Better English pronunciation, ECBS.
.Ha*is, J., Testing English as a Second Languages, MacMillan.
oLeon J., New Horjzons in Linguistics.
.Roach P., English phonetics as phonology, Cambridge, C.U.p.
.Yele, G., Study of Language, C.U.p.
rFrench and French, Teaching of English
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I

PSS-02-METHOD OF TEACHING HINDI. PART- (I)

Course No.: 7a

Course Credit: 2

COURSES OBJECTIVES

Thcory,: 40 Marks
Practicum: l0 Marks

After completing the course the student-teacher will be able to-:

. Develop an understanding of the nature and objectives of teaching Hindi as a Mother

language and national language

. Understand the behavioural objectives of Hindi teaching

o Develop an ability to acquire language skills among learners

. Gain knowledge about Constitutional provisions and policies of language education

o Acquire Competence in the content prescribed by BSEB, C'B'S.E. in secondary and

senior secondary schools

. Become aware of modern. methods of Hindi teaching ahd put them to use in real

classroom situations.

COURSE CONTENTS

Unit-I- Nature, Scope and Aims
r Language- its meaning and functions. The role of mother- language in the education of a

child.
. Special features of Hindi Ianguage and its universal significance- the cultural, social,

practical, literary and linguistic.

. Aims and objectives of Teaching Hindi as mother-tongue and national language

. Different forms of Hindi ; Hindi as alanguage of knowledge; Hindi as first, second and

third language; Hindi at Intemational level

. Difficulties in teaching mother tongue

Unit-[- Curriculum of Hindi
.Meaning and principle of curiculum construction

.Critical study of existing Hindi curriculum in Secondary and senior secondary Schools of

CBSE,ICSE, BSEB,

" Curriculum reform in Hindi- Critical appraisal of NCF- 2005, BCF- 2008 in the context of

language teaching

rConstitutional provisions and policies of language education-:Position of Languages in

i)
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Unit III- Specific Instructional strategies and Method of Teaching
. Teaching of Prose- Story, Drama, Essay and Novel. Maj or steps in the planning of a prose

lesson.

.Teaching of poetry- Objectives of poetry lessons. Importance for recitation, Major steps in a

poetry plan.

o Teaching of Grammar: Place of grammar in the teaching of Hindi, Inductive and Deductive

methods and their relative merits.

.Teaching of Reading: Attributes of good reading. Types of reading- Scanning, Skimming,

Intensive reading, Extensive reading, Silent reading, reading loud, Various methods of

reading- The phonic method. Alphabetical method, word method and sentence method.

.Teaching of vocabulary- It's ways and means, oral work, drilling vocabulary building,

making sentence.

. Teaching of writing and composition: Letter writing, Essay writing and Precise u'riting.

pRACTICUM (Any One)(Cortcerned teacher can det'ise rcsignment as per requirement of
the course)

r prepare a report on the status of languages given in the Constitution of India and

language policies given in Kothari commission, NPE 1986, and POA-1992.

. Visit five schools in the neighborhood and prepare a report on the three language formula

being implemented in the schools.

o On the basis of the Hindi Textbooks (VI to XII) prepare a list of topics and activities

given on: (i) Language and Gender (ii) Language and Peace. Write a report on their

reflection in the textbooks

e Do a survey of five schools in your neighborhood to find out 1. Level of Introduction of

Hindi2. Materials (textbooks) used in the classroom

r prepare a report on the challenges faced by the teachers and the learners in the teaching-

learning process.

SUGGESTED READING

. Flower, R.P. Language and Education

. Habolot,P. Language Learning

. Oad, L"K, Hindi ShikshanmeinTrutiNidanevamUpchar

. Pandey, R.S. Hindi Shikshan

r Quirk, R. The study of the Mother Tongue

. Singh, N.K. Modhyamik Vidyalaltonmein Hindi Shikshan

. Sharma, D'L. Hindi Shikshan Prashikshan

*******r(

-/
) .€-)

.,=t'$
dr.r.J V--



FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I
PSS-03-METHOD OF TEACHING SANSKRIT- PART- (I)

Course No.: 7a
Course Credit:2
COURSES OBJECTIVES

After completing the course the student-teacher will be able to-:
o Understand the role and importance of Sanskrit and its cultural background.
. Understand the behavioural objectives of Sanskrit teaching
. Develop an ability to acquire language skills among leamers
. Gain knowledge about Constitutional provisions and policies of language education
o Acquire Competence in the content prescribed by BSEB, C.B.S.E in secondary and

senior secondary schools
r Become aware of modern methods of Sanskrit teaching and put them to use in real

classroom situations.

COURSE CONTENTS

Unit-I- Nature, Scope and Aims
o Language- its meaning and functions. The role of classical language in the education of a

child.
. Special features of Sanskrit language and its universal significance- the cultural, social,

practical, literary and linguistic.
'. Aims and objectives of Teaching Sanskrit as classical language

. Sanskrit language and literature ,Sanskrit language and Indian languages ,Socio-cultural
importance of Sanskrit language, Sanskrit as a modem lndian language

. Principles and Dil'ficulties in teaching old and classical language

Unit-II- Curriculum of Sanskrit
. Meaning and principle of curriculum construction

.Critical study of existing Sanskrit curriculum in Secondary and sehior secondary Schools of

CBSE,ICSE, BSEB.

.Curriculum reform in Sanskrit- Criticalappraisal of NCF- 2005, BCF- 2008 in the context

of language teaching

rConstitutional provisions and policies of language education-:Position of Languages in

hrdia; Arlicles 343-351, 350A; Kothari Commission 096a-66); NPE-1986; POA-1992

Thcory: 40 Marks
Practicum: 10 Marks

books in Sanskrit- Imporlance and qualities
It9
t III- Specific Instructional Strategies and Method of Teaching

r(.
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rTeaching of poetry- Objectives of poetry lessons. Importance for recitation, Major steps in a

poetry plan.

.Teaching of Grammar: Place of grammar in the teaching of Sanskrit, Inductive and

Deductive methods and their relative merits'

. Teaching of Reading: Auributes of good reading. Types of reading- Scanning, Skirnming,

Intensive reading, Extensive reading, Silent reading, reading loud, Various methods of

reading- The phonic method. Alphabetical method, word method and sentence method.

.Teaching of vocabulary- It's ways and means, oral work, drilling vocabulary building,

making sentence.

.Teaching of writing and composition: Letter writing, Essay writing and Precis writing.

pRACTICUM (Any One)(Concerned teacher can devise assignment as pel requirement of the

course)
o Prepare a report on the status of languages given in the Constitution of India and

language policies given in Kothari Commission, NPE 1986, and POA-1992.

. Visit five schools in the neighborhood and prepare a repoft on the three language formula

being implemented in the schools'

. On the basis of the Sanskrit Textbooks (VI to XII) prepare a'list of topics and activities

given on: (i) Language and Gender (ii) Language and Peace. Write a repofi on their

reflection in the textbooks

. Do a survey of five schools in your neighborhood to find out 1. Level of Introduction of

Sanskrit 2. Materials (textbooks) used in the classroom

r Prepare a report on the challenges faced by the teachers and the leamers in the teaching-

learning process.

SUGGESTED READING

r Apte, G.D. &Dongre, P.K. Teaching of sanskrit in Secondary schools

. Chaturvedi, S.P. Sanskrit Shikshan

. Gupta Prabha (2007) - Sanskit Shikshan, Sahiya Prakashan, Agra.

o Mishra, P.S. Sanskrit Shikshan
o Pandey Ram shakal (2006) - Teaching of Sanskrit, Shri Vinod Pustak Mandir, Agra.

r Pandey,R.S. Sanskrit Shikhan
. Sharma Rama And MishraN.K. (2009) - Arjun Publication, Dariyaganj, New Delhi'

Triothi, R.N. Sanskrit AdhayapanVidhi
c Vatsa, B.L. (2008) - Sanskit Shikshan, Agrawal Publication Agra.

*x*x***
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FACULTY OF EDUCATION, P.U., PATNA

B.Ed. Year - I

PSS-O4.METHOD OF TEACHING URDU' PART' O)

Course No.: 7a

Course Credit: 2

COURSES OBJECTIVES

After completing the course the student-teacher will be able to-:

n Develop an understanding of the nature and objectives of teaching urdu as a Mother

language
o Understand the behavioural objectives of Urdu teaching

. Develop an ability to acquire language lills among leamers

. Gain k .,o*leige uuort conrtitrtioruif visions_and p_olicies of language education

. Acquire competence in the 
"ont.nt'pt"scribed 

by BSEB' c'B'S'E' in secondary and

senior secondary schools

o Become aware of modern methods of urdu teaching and put them to use in real

classroom situations'

COURSE CONTENT

Unit-I- Nature, ScoPe and Aims

. Language- its nreaning and functions' The role of mother- language in the education of a

child. 
its universal significance- the cultural, social,

er-tongue
artition; Different forms of Urdu; Urdu as a

nd third language; Urdu at Intenrational

level
. Difficulties in teaching mother tongue

Unit-[- Curriculum of Urdu

oMeaning and principle of cuniculum construction

.critical study of existing Urdu curriculum in Secondary and senior secondary scbools of

CBSE,ICSE, BSEB'

. curriculum reform in Urdu- critical appraisal of NCF- 2005' BCF- 2008 in the context of

Theory: 40 Marks
Practicum: l0 Marks

language teaching

.constitutional provisions and policies of language education-:Position of Languages

tan%aia;Articles 343-351,350A; Kothari Co nmission Q96a-66);NPE-1986; PoA-1992

i9.il;;"ir in ra"- Importance and qualities n #./, W,r( W46-.'".
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Unit III- Specific Instructional Strategies and Method of Teaching

.Method of Teaching Prose; Dastan, Afsana, Novel, Drama, Sawanih, Makateeb and Insha.

Major steps in the planning of a prose lesson.

oMethod of Teaching Poetry- Nazam, Ghazal and Rubaee; Objectives of poetry lesson.

Impoftance of recitation, Major steps in a poetry plan.

oMethod of Teaching Grammar: Place of grammar in the teaching of Urdu, Inductive and

Deductive methods and their relative merits.

.Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,

Intensive reading, Extensive reading, Silent reading, reading aloud. Various rnethods of
reading; The phonic method, alphabetical method, word method and sentence method.

.Teaching of vocabulary- Its ways and means.

.Teaching of writing and composition: Khutoot Nigari (Letter writing), Mazmoon Nigari

(Essay writing) and Ikhtesar Nigari (Prdcis writing).

Practicum (Any One) (Concerned teacher can dettise assignmenl as per requirement of
the course)

r Prepare a report on the status of languages given in the Constitution of India and

language po1i.i., given in Kothari Commission, NPE 1986,'and POA-1992.

. Visit five schools in the neighborhood and prepare a report on the three language formula

being implemented in the schools'
. On the basis of the Urdu Textbooks (VI to XII) prepare a list of topics and activities

given on: (i) Language and Gender (ii) Language and Peace. Write a report on their

reflection in the textbooks
c Do a survey of five schools in your neighborhood to find out 1. Level of Introduction of

Urdu 2. Materials (textbooks) used in the classroom

. prepare a report on the challenges faced by the teachers and the learners in the teaching-

leaming process.

SUGGESTED READING

1. Abdullah, Saleem (Irdu Kaise Parlmen, Aligarh: Educational Book House.

2. Alderson, C. (2000). Assessing Reading,New York: Cambridge University Press.

3. Bachman, L.andA.Palmer.(lDeq. Language Testing in Practice, New York: Oxford

University Press.

l. Bailey, f. (f qgD. Learning About Language Assessment: Dilemmas, Decisions, cnd

Directions, Boston: Heinle & Heinle.
5. Beg, Mirza Khalil tJrdu Zaban Ki Tareekh, Aligarh: Educational Book House.

6. Brown, H. D. (ZOO7). Principles of Language Leaining and Teaching, 5rt'Edition, white

Plain, New York: Pearson Education Inc'
0 l - Buck. G. (2001). Assessing Listening,New York: Cambridge University Press.

l\T-,,,nguage for Specific Purposes, Nerv York:



10. Larsen-Freeman, D. (2000). Techniques and Principles in Language Teaching,2"ded.
New York: Oxford University Press.

I l. Littlewood, W.(1981), Language Teaching: An Introduction, Cambridge:

Cambridge University Press.

12. McNamara,T. (2000). Language Testing, New York: Oxford University Press.

13. Moinuddin. (2002). Urdu Zaban Ki Todrees, New Delhi: NCPUL.
14. Qtazi, Shahbaz &A khtar, Muhammad Naeem (2007). Urdu Todreesi Tareeqa, Nagpur:

Authors.
15. Read, J. (2000). Assessing Vocabulary, New York: Cambridge University Press.

l6.Richards,J.C. (2001). Curriculum Development in Language Teaching, New
York: Cambridge University Press.

17. Richards, J. C. and T. S. Rodgers.(2001). Approaches ond Methods in Language
Leaching,2nd ed. New York: Cambridge University Press.

18. Sherwani, Inamullah Khan (1989). Tadrees Zaban-e-Ut'du, Kolkata: Anjali Ghose.

19. Subbiah, Pon (2003). Test of Language Proficiency: Urdu, Mysore: Central Institute of
Indian Languages.

20. Tabassum, Razia (2014) Aantozish-e-Urdu, Book Emporium, Patna
2l.Weigle, S. (2002). Assessing Writing, New York: Cambridge University Press.

22.Woodward, T. (2001).Planning Lessons and Courses: Designing Sequences of Workfor
the Language Classroom, New York: Cambridge University Press.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I

PSS-OS.METHOD OF TEACHING ARABIC- PART- (I)

Course No.: 7a

Course Credit: 2
COURSES OBJECTIVES

After completing the course the student-teacher will be able to-:

.The nature, characteristics and significance of Arabic language.

. The aims and objectives of teaching Arabic as a foreign language.

. To justify the place of mother tongue in teaching of Arabic.

. Gain knowledge about Constitutional provisions and policies of language education

oAcquire Conrfetence in the content prescribed by BSEB, C.B.S.E., secondary and senior

secondarY schools
o Understand the various approaches and modern rnethod for successful Arabic teachiug

COURSE CONTENTS

Unit- I- Nature, ScoPe and Aims

' Language- its meaning and functions'
. SpeJial features of Arabic language and its universal significance- the cultural, practical'

literarY and linguistic'
, . Aims and objectives of Teaching Arabic as a foreign language.

. The Constituents of leaming a ioreign language: the sound system, the structural devices'

vocabularY
r Development of Arabic language in India'

.ProblemsconcerningthedevelopmentofArabicinBihar

Unit-[- Curriculum of Arabic

. Meaning and principle of curiculurn construction with special reference to Arabic

. Place of Arabic in three language formula

. Critical study of existing aiabic curriculum in Secondary and senior secondary Schools of

BSEB.
o constitutional provisions and policies of language edu11ti91-:fosition of Languages tn

3_35 l, 350A; Kothari commission (196a-66);NPE-1 986; POA.-1992

ic- ImPortance and qualities

nstructional Strategies

; Maqamah' Qissah (Story) and fuwa1'ah (Novel)' Major steps in the

se lesson.se lessoll.

,'t)
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Theory: 40 Marks
Practicum: 10 Marks
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.Teaching of Poetry-Tashbeeb, Ghazal, Madah, Heja, Rasa and Fakhra; Objectives of poetry
lesson. Importance of recitation, Major steps in a poetry plan.

.Teaching of Grammar: Place of grammar in the teaching of Arabic, Inductive and
Deductive methods and their relative merits.

o Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, reading aloud.Various methods of
reading; The phonic method, alphabetical method, word method and sentence method.

.Teaching of vocabulary- Its ways and means.

. Teaching of writing and composition: Letter writing, Essay writing and Pr6cis writing.

Practicum (Any One) (Concerned leacher can devise assignment as per requirement of
the course)

. Prepare a report on the status of Ianguages given in the Constitution of India and
language policies given in Kothari Commission, NpE 1986, and pOA-1992,

. Visit five schools in the'neighborhood and prepare a report on the three language formula
being implemented in the schools.

. On the basis of the Arabic Textbooks (VI to XII) prepare a list of topics and activities
given on: (i) Language and Gender (ii) Language and Peace. Write a repoft on their
reflection in the textbooks

. D.o a survey of five schools in your neighborhood to find out 1. Level of Introduction of
Arabic 2. Materials (textbooks) used in the classroom

o Prepare a report on the challenges faced by the teachers and the leamers in the teaching-
learning process.

SUGGESTED READING

1.

2.
Alderson, C. (2000). Assessing Reading,New York: Cambridge UniversityPress.
Al-Naqa, Mahmum K. (1978). Asasiyat Talim-al-Lugha-al Arabic Li Ghairal-
.Arabic, ALESCO, Khartoum (Sudan), Intenrational Institute of Arabic Language.

3. Bachman, L. and A. Palmer.(1996). Language Testing in Practice, New
York: OxfordUniversity Press.

4. Bailey, K. (1997). Learning About Language Assessrnent: Dilemmas, Decisions, and
Directions, Boston: Heinle & Heinle.

5. Brown, H.D. (2007). Principles of Language Learning and Teaching, 5th Edition, white
Plain, New York: Pearson Education Inc.

6. Buck, G, (2001). Assessing Listening,New York: Carnbridge University Press.
7. Douglas, D. (2000). Assessing Language for Specific Purposes, New York: Cambridge

University Press.
8. Kltan, Muhammad Sharif Arbi Kaise Parhaen, Aligarh: Educational Book House.

0 -"2 Lado, R. (1983),Languoge Teaching: A Scienlific Approach, New Delhi: McGraw Hill
ues ond Principles in Language Teaching,2nded.ues ond Principles in Language Teaching,2"ued.

ching: An Introduction, Cambridge: Cambridge



12. McNamara, T. (2000), Longuage Te,rting, New York: Oxford University Press.

13. Nadvi, A,H. (1989). Arabi Adab Ki Tareekh, New Delhi: NCPUL.
14. Read, J. (2000). Assessing Vocabula:, New York: Cambridge University Press.

I5, Richards, J. C. (2001). Curriculum Development in Language Teaching,New
York: Carnbridge University Press.

16. Richards, J. C, and T. S. Rodgers (2001). Approaches and Methods in Language

Teaching, Znd ed. NewYork: Cambridge University Press.

17. Rivers, W.M. (1968). Teaching Foreign Language skills, Chicago University Press.

18. Samak, S.M. (1975). Fan-al-Tadris-bil-Lugha-al Arabic, Cairo: Al- Anglo- Misriya.
19. Weigle, S. (2002). Assessing Writing,New York: Cambridge University Press.

20. Woodward, T. (2001).Planning Lessons and Courses: Designing Sequences of lTorkfor
the Language Classroom, New York: Cambridge University Press.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I

Theory: 40 Marks
Practicum: l0 Marks

cultural, social,

PSS-06-METHOD OF TEACHING PERSIAN- PART- fl)

Course No.: 7a

Course Credit: 2

COUR.SES OBJECTIVES

After cornpleting the course the student-teacher will be able to-:

. To understand the role and irrportance of Persian and its culturalbackground.

o Understand the behaviouralobjectives of Persian teaching

. Develop an ability to acquire language skills among leamers

. Gain knowledge about Constitutional provisions and policies of language education

r Acquire Competence in the content prescribed by BSEB, C'B'S'E', in secondary and

senior secondarY schools
o Become aware of modern methods of Persian teaching and put them to use in real

classroom situations.

COURSE CONTENTS

Unit-I- Nature, ScoPe and Aims

. Language- its meaning and functions. The role of classical language in the education of a

child.
. Special features of Persian language and its universal significance- the

practical, literary and linguistic'
. Airns and objectives of Teaching Persian as classical language

. persian language and literature ,Persian language and Indian languages ,Socio-cultural

importance of Persian language, Persian as a modern Indian language

. Principles and Difficulties in teaching and classical language

Unit-II- Curriculum of Persian

. Meaning and principle of curriculum construction

.Critical study of existing Persian curriculum in Secondary and senior secondary School of

BSEB.
oPlace of Persian in three language fonnula

oConstitutional provisions and policies of language education':Position of Languages in

India; Articl es 343-351,350A; Kothari commission (196a-66);NPE-1986; POA-1992

1)

Text6ooks in Persian - Imporlance and qualities
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Unit- III- Specific Instructional Strategies

.Teaching of Prose;Dastan-e-Kotah (Short Story), Hikayat (Story), Ruman (Novel),Tamseel
(Drama),, Tanqeed (criticism), sawanih (Biography) and Khud-Navisht
(Autobiography)., Major steps in the planning of a prose lesson.

'Teaching of Poetry-Hamd, Na't, Ghazal, Rubaee, Masnawi and Qaseedah; Objectives of
poetry lesson. Importance of recitation, Major steps in a poetry plan.

.Teaching of Grammar: Place of grammar in the teaching of Persian, Inductive and
Deductive methods and their relative merits.

oTeaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, reading aloud. Various methods of
reading; The phonic method, alphabetical method, word method and sentence method.

oTeaching of vocabulary- Its ways and means.
. Teaching of writing and composition: Letter writing, Essay writing and Prdcis writing

Practicum (Any One) (Concerned teacher can devise assignment os per requiretnent of
the course)

e Prepare a report on the statug of languages given in the Constitution of lndia and
language policies given in Kothari commission, NPE 1986, andpoA-1992.

r Visit five schools in the neighborfiood and prepare a report on the three language fonnula
being implemented in the schools.

. On the basis of the Persian Textbooks (VI to XII) prepare a list of topics and activities
given on: (i) Language and Gerrder (ii) Language and Peace. Write a report on their
reflection in the textbooks

r Do a survey of five schools in your neighborhood to find out l. Level of Introduction of
Persian 2. Materials (textbooks) used in the classroom

. Prepare a report on the challenges faced by the teachers and the leamers in the teaching-
leaming process.

SUGGESTED READING

Al'Shourabi, Ebrahim Amin (1948), Basic Grammar for Teaching Persian: cairo:
Matba'at al-sa'adat.

Ash'ari, Mohammad (1994). Teaching Persian by Persian Tehran: Monir: Cultural
Centre Publication.

3. Avchinika, A. & A. Mohanrmed Zadeh (1996). Teaching Persion Language, Moscow:
n University of Moscow.

. Language Testing in Practice, New York: Oxford
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6. Baghcheban (Pimazar), Samineh (1971). Persian for Non-Persian Speakers. Tehran:

Ministry of Art and Culture.

7. BananSadeghian, Jalil (1997). Persian for Non-Natives (Volume i) Tehran: Council for
Promotion of Persian Language and Literature.

8. BananSadeghian, Jalil (1998) Persianfor Non-Natives (Volume II) Tehran: Council for
Promotion of Persian Language and Literature.

g. Brown, H.D. (2007). Principles of Language Learning and Teaching, sth Edition, white
PIain, New York: Pearson Education Inc.

10. Lado, R. (1983).Zanguage Teaching: A Scientific Approach, McGraw I-Iill, New Delhi.
11. Larsen-Freeman, D. (2000). Techniques and Principles in Languoge Teaching,2"ded.

New York: Oxford University Press.

12. Mirdehghan, Mahin-naz(2002). Teaching Persisn to Native Speakers of U'du, and Urdu
to Native Speakers of Persian. Tehran: Alhoda International.

13. Moshiri, Leila(1995). Colloquial Persian. London: Routledge.

14. Rassi, Mohsen(2O00). An Introduclion to Persian. Tehran: Council for Promotion of
Persian Language and Literature.

15. Richards, J. C. (2001). Curriculum Development in. Language Teaching, New
York: Cambridge University Press.

16. Richards, J. C. and T. S. Rodgers.(2001). Approaches and A,fethods in Language

Teaching, 2nd ed. New York: Cambridge University Press.

17. Rivers, W.M. (1968). Teaching Foreign Language skills, Chicago University Press.

18. Samareh, Yadollah. (1993). Persian Language Teaching (AZFA: English Version)

Eleruentary Course, Book 1-5. Tehran: Al-hoda Publisher and Distributors,

19. Woodward, T. (2001).Planning Lessons and Courses: Designing Sequences of Workfor

the Language Classroom, New York: Canrbridge University Press.

20.Zarghamian, Mehdi. (1997).The Persian Language Training Course: Preliminary to

Advanced, Volume-I& I, 1999 Vol. lII, Tehran: Council for Promotion of Persian

Language and Literature.

21. Zarghamian, Mehdi. 1999. Basic Vocabulary and Basic Grammar: Teaching Persian for
Non-Natiye Speakers, Tehran: Council for Promotion of Persian Language and Literature.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I
PSS.OT.METHOD OF TEACHING HISTORY- PART- (A)

Course No.: 7a
Course Credit: 2

COURSES OBJECTIVES

After completing the course the student-teacher will be able to-:
o Understand the nature scope and importance of History teaching
o Understand the behavioural objectives of History teaching
. To acquire Competence in the content prescribed by BSEB, C.B.S.E in secondary and

senior secondary schools
. To acquire Competence in various strategies, methods, techniques and skills of teachirrg

History
e To able to gain skills to create a harmonious environment in the classroom during

teaching controversial topic
. To acquire competence in relating of appropriate strategy to the content to be tauglrt

COURSE CONTENTS

Unit- I- Nature, Importance and Aims of Teaching History
A. Nature and Impoftance :

.Definitions concept and constituents of History.
oCorrelation of the different aspect of I{istory with other subjects like Ge6graphy, civics,

' Economics, science and Technology.
o Impoftance of Teaching History.
B. Airns and objectives :

.Generalaims of Teaching History.

.Objectives of Teaching History- Instructional and Behavioural and their relationship with
curriculum.

'Blooms Taxonomy of Educational objective.

Unit- II- History Curriculum

. Principal of curriculum construction.
oHistory curriculum and state , NCERT Textbook controversy, history curriculum in

CBSE,ICSE,BSEB
. Selection and organization of Historical materials :

(a) General Principles
(b) Specific principles- Cultural Epoch, Bibliograplrical, Chronological, Topical,

Theory: 40 Marks
Practicum: l0 Marks

of Social Science teaching
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Unit- III- Instructional strategies and methods of History teaching

.Methods of Teaching History- Inductive deductive method, Story Telling Method, Lecture

Method, Discussion Method, Source Method, Project and Problem Solving Method.

.Techniques of teaching - Simulation, gamming, survey method, , case study, Brain

storming Team teaching

o Learning in Groups- Cooperative and collaborative learning, addressing needs of
heterogeneous classroom

. Use of ICT in learning History without burden

. Teaching controversial topics in History.

Practicunr (Any One) (Concerned lescher can devise assignment as per requirement of
lhe course)

.Selection and documentation of 20 history sources and writing instructional objectives that

would be achieved by each of these sources along with the teaching strategy that would

be adopted to achieve them.

.Analysis of the recommendation of various commission and making a conrparative

evaluation of the recommendation with regard to aims and objectives of teaching history

in the schools

.Analysis of content of the syllabi of history from class VI to XII of any school board and

preparing a report related to the various principles/method/approaclres that have been

' adopted for organisation for organising the syllabus under study

' Preparing a lesson plan on any topic of the history teaching.

SUGGESTED TTEADING

.AggarwalJ.C. :

.Ballard, M, :

oBhatnagar, C.R.,

" Bining and Bining :

. Blank

Teaching of History

New Movements in the Study arrd Teaching of I{istory,

Bhusan and Khenna- Preparation and Evaluation of Text Books in

Social Studies.

Social Studies in Secondary School

Foundation of History Teaching

V.D. Ethihas Shikshan.

Teaching of History

Tadrees- E- Tareekh- NCPUL.

Teaching of History

The Teaching of Social studies in India.

o Ghate,

. Johnson

"Khalilur Rob

" Kochhar. S

. Yajnik, K.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I
PSS-08-METHOD OF TEACHING CIVICS- PART- (I)

Course No.: 7a

Course Credit: 2
Theoq,: 40 Marks
Practicum: 10 Marks

COURSES OBJECTIVES

After completing the course the student-teacher will be able to-:

r Understand the nature scope and importance of civics teaching
r Understand the behavioural objectives of civics teaching

o To acquire Competence in the content prescribed by BSEB, C.B.S.E in secondary and

senior secondary schools

. To acquire Competence in various strategies, methods, techniques and skills of teaching

civics

e To able to gain skills to create a harmonious environment in the classroom during

teaching controversial topic

. To acquire competence in relating of appropriate strategy to the content to be taught

COURSE CONTENTS

Unit- I- Nature, Scope and Aims of Teaching Civics
r Concept, Meaning and definitions of Civics.

oNature, Scope and Importance of Civics teaching at secondary level.

o Integration of Civics with other school subject.

.Civics teaching and national politics

r General Aims of teaching Civics at secondary level.

olnstructional and behavioural objective ofCivics teaching at secondary level

Unit- il- Principles of curriculum construction
. Meaning and principles of curriculum

o Place of Civics in secondary and senior secondary school curriculum with special

reference to B.S.E.B., C.B.S,E. and I.C.S.E.

. Curriculum reform in Civics- Critical appraisal of NCF- 2005, BCF- 2008 in the context of
Social Science teaching

Approaches to organize Civics curiculum in telms of corelation, integration, concentric,

spiral, unit and chronological approaches.

Defects in the present Civics curriculum at secondary level.

Text books in Civics- Impoftance and qualities .,n I *r'Y\,(



Unit- ilI- Instructional Strategies for Civics Teaching
r Methods of Teaching-:

Expository Based : Lecture, debate, discussion, storytelling method

DiscoveryBased : Experimentallinquirylproblemsolving,assignments

Activity Based : Simulation/gamming, survey method, source nrethod, case study,

project rnethod.

o Computer assisted instruction, modular, mastery Iearning, Dalton Plan
. Learning in Groups- Cooperative and collaborative leaming, addressing needs of

heterogeneous classroom
. Techniques Of Teaching: Questioning,Dramatization, Role Playing, Brain Stonning

Practicum (Any One) (Concerned teacher can devise assignment as per rcquirement of
the course)

r Develop a structure of curriculum of civics of any grade.

. A report on the organization, planning and outcome of excursion.

o A critical study ofthe present civics curriculum ofsecondary School.

" Analysis of unit/chapter in subject textbook to identify the concepts, principles and

processes and to understand the underlying the subject structures

. Assignment on any topic related to the civics teaching

SUGGESTED READING
.Aggarwal, J.C. Teaching of political services and civics, vikas publishing house pvt. ltd.

New Delhi (1983)

.Khanna S.D. Sexena, V,R. Lamba, T.P. and Murthy V, Teaching of civics. Boaba

publishing house, New Delhi (1982)

.Yadav, Nirmal, Teching of civics and political seience, Anmol Publication pvt ltd., New
Delhi (1994)

rRai, B.C. Method Teaching of civics, prakashan kendra, Lacknow (1990).

nTaneja, V.R. Fundamentals of Teaching Social Sciences, Mohindra capital publishers,

Chandigarh (1970).
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I
PSS-0g-METHOD OF TEACHING GEOGRAPHY- PART. fl)

Course I{o.: 7a

Course Credit: 2

'I'heory: 40 Marks
Practicum: l0 Marks

School

of NCF- 2005, BCF- 2008 in the

COURSES OBJECTIVES

After cornpleting the course the student-teacher will be able to-:

o Understand the nature scope and importance of geography teaching

o Understand the behavioural objectives ofgeography teaching

. To acquire Competence in the content prescribed by BSEB, C.B.S.E. in secondary and

senior secondary schools

. To acquire Competence in various strategies, methods, techniques and skills of teaching

geography at secondary Ievel

. To acquire competence in relating of appropriate strategy to the content to be taught

COURSE CONTENTS

Unit- I- Nature, Scope and Aims of Teaching Geography

oNature, Scope, impoftance of Geography- Geography as a science and art, place of
Geography in the school curriculum,

.Values of Teaching Geography- Moral, aesthetic, Utilitarian, practical, intellectual,

vocational.

" Objectives of teaching Geography at the secondary school level in the context of B ihar.

. Writing instructional objectives in behavioural tenns and their importance. Classifying

tlrem into categories of knowledge, understanding, application, skills etc

Unit II- Geography curriculum

.Meaning and principles of curriculurn development

. Critical study of existing Geography curriculum in Sec.

'Curriculum reform in Geography - Critical appraisal

context ofSocial Science teaching

.Overview of the recent curriculum developments in Social Studies with specialreference to

Geography.



Unit III- Methods & Approaches of Teaching Geography

'Method of teaching -Lecture method, project method, survey method, observation method,
laboratory method, comparative method, picture method.

'Approach of teaching -Inductive- deductive approach, descriptive approach, regional
approach, environmental approach, teacher-Centred, learner- centred, activity centred,
systematic approach.

o Importance of excursion and tours in understanding geography
.Techniques of teaching - Questioning, Dramatization,Role Playing, Brain Stonning

Practicum (Any One) (Concerned teacher can devise assignment os per requirement of
the course)

. Develop a structure ofcurriculum ofgeography ofany grade.

e A report on the organization planning and outcome of excursion.
. A critical study of the present Geography curiculum of Secondary School.
. Analysis of unit/chapter in subject textbook to identify the concepts, principles and

processes and to understand the underlying the subject structures
. Assignment on any topic rblated to the geography teaching

SUGGESTED READING

rBerrrard, H.C., Principles and Practice of Geography teaching
. Dubey, S.K.; Advanced Geography teaching, Book Enclave, Jaipur.
rDigumarti B.R. & Basha S.A., Methods of Teaching Geography, Discovery Publishing

House, N. Delhi.

"Hussain Majid, Ed. Methodology of Geography

.Negi Vishal, New Methods of Teaching Geography, Cybertech Publications New Delhi.
r Parsad ; Methods of Teaching Geography, ABD Publishers, Jaipur
e Rao, M.S. Teaching of Geography.

.Rai, B.C., Teaching of Geography, Prakashan Kendra, Lucknow.

. Siddiqui; Teaching of Geography, ABD Publishers, Jaipur.

.Zaidi, S.M.; Modern Teaching of Geography, Anmol Publication, N. Delhi.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year: I
PSS-10- METHOD OF TEACHING ECONOMICS- PART- (I)

Course No.: 7a
Course Credit: 2

Thcory,: 40 Marks
Practicum: 10 Marks

COURSES OBJECTIVES

After completing the course the student-teacher will be able to-:
. understand the nature scope and importance of Economics teaching
o Understand the behavioural objectives of Economic teaching
o To acquire Competence in the content prescribed by BSEB, C.B.S.E in secondary and

senior secondary schools

' To acquire Competence in various strategies, methods, techniques and skills of teaching
Economics at secondary level

. To acquire competence in relating of appropriate strategy to the content to be taught

COURSE CONTENTS

Unit- I- Nature, Scope and Aims of Teaching Economics

n Concept, Meaning and definition of Economics.

o Nature, Scope and Importance of Economics teaching at secondary level.
o Integration of Economics with other school subject.

o GeneralAims of teaching Economics at secondary level.

o Instructional and behavioural objective of Economics teaching at secondary level
n knowledge of economy, globalization, liberalization, world bank, sustainable

development, development with social justice

Unit- il- Principles of Curriculum Construction

Meaning and principles of curriculum construction

Place of Economics in secondary and senior secondary school curriculum rvith special
reference to B.S.E.B., C.B.S.E. and I.C.S.E.

Developmeutal trends in Economics teaching

Approaches to organize Economics curriculum in terms of correlation, integration,
concentric, spiral, unit and chronological approaches,

Curriculum reform in Economics - Critical appraisal of NCF- 2005, BCF- 2008 in the

,?jtu co:text of Social Science teaching

o
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Unit III- Instructional Strategies for Economics Teaching
oMethods of Teaching-:

Expository Based : Lecture, debate, discussion, storytelling rnethod

Discovery Based : Experimentallinquiry/problem solving, assignments

Activity Based : Simulation lgamming, survey method, source method, case study,

project method.

. Computer assisted instruction, modular, mastery leaming, Dalton plan
r Learning in Groups- Cooperative and collaborative learning, addressing needs of

heterogeneous classroom

.Techniques Of Teaching: Questioning, Dramatization, Role Playing, Brain Stonning

Practicum (Any One) (Concerned teacher con devise assignment as per requirement of
the course)

.Collect information of 20 persons of a locality about their economic and non-economic

activities

rCollect inflormation from a local market about the price trends of five vegetable for a week,

develop a table indicating the trend in price change and discuss in class

rPrepare a curriculum design for any grade ofany board

.Critical analysis of any one curriculum of economics

.Assignment on any relevant topic related to economic teaching

SUGGESTED READING
.Arora P.N. (1985) Evaluation in Economics.
oArora P.N. and Shrie, J.P. (1986) open book examination question in economics, New

Delhi, NCERT.
rChakavarty, S. (1987) Teaching of Economics in India, Bombay, Himalya,Publishing.
.Hicks, J.R. (1960) The social framework; An Introduction to economics, London: Oxford

University Press.
r Kanwar, B.S. (l 973) Teaching of economics, Ludhiana, prakash Brothers.
oKhan, R.S. Teaching Ecomomics (in Hindi), Kota Open University, BE-13.
.NECRT (1974) Teaching Units in Economics for High and Higher Secondary Stage, New

Delhi.
rOliver, J.M. (1977), The Principle of teaching Economics within the curriculum,

London,Routledge& Kegan Paul.
.Siddiqu M.H. (1993), Teaching of economics, New Delhi, Ashish Publishing l{ouse.
o Srivastava H.S. (1976) Unit tests in Economics, New Delhi, NCERT.
. Tyagi, S.D. (1973), Teaching of economics, (In Hindi) Agra, Vinod pustak Bhandar.
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FACULTY OF'EDUCATION, P. U., PATNA

B.Ed. Year - I
PSS-II-METHOD OF TEACHING HOME SCIENCE- PART- fl)

Course No.: 7a
Course Credit: 2

Theory: 40 Marks
Practicum: 10 Marks

COURSES OBJECTIVES

At the end of the course, the student teaches will be able to:
o Understand the scope and imporlance of teaching of Home Science.
o Acquaint with the objectives of teaching Home Science at secondary and senior

secondary level,
r To undersknd the principles of cuniculum and can prepare a suitable curiculum

" To acquire the skills and scientific information necessary for health, home management,
child rearing home economics textiles, food & nutrition

o Understand the facilities and teaching aids needed for I-Iorne Science teaching.
COURSE CONTENTS

Unit- I- Aims and Objectives, of Teaching Home Science
o Concept, meaning, and importance of Home Science education
n Philosophy of Teaching Home Science: From Rousseau to Modern age
o Aims and objective of teaching Home Science

. Classifications of objectives in behavioral terms.

. The Scope and component of Home Sc. - Health and Hygiene, Food and Nutrition,IJome
management, Preservation of Food, Child rearing, Textile and Clothing (brief
introduction)

Unit- il- Curriculum and Textbook of Home Science
.Meaning and definitions of cuniculum

. Principles and bases of curriculum construction

o Evaluation of present curriculum of home science in schools

. Home Science text books - functions and characteristics,

o Curriculum reforms in Home science

Unit-I[ Teaching Aids and Other Activities
ol-Iome science laboratory -: its equipments and maintenance.
. Audio - Visual aids in teaching Home Science at secondary level-: Blackboard, Flannel

board and Bulletin board; Radio, film, T.V. & computer.

)/2'
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Practicum (any one) (Concerned teacher can devise assignment as per requirement of the
course)

. Preparations of a Home Science file that includes
(i) Drafting
(ii) Embroidery
(iii)Recipe

.Planning for Home Sc. Laboratory

. Family budget of Middle class income group
oDecoration of drawing room/bedroom/ study room/ children's room/ guest room,
oPreparation of sick diet-anaemic, diabetic, High Cholesterol

SUGGESTED READING

" Rajamal P. Devdas, Methods of Teaching Home Science

' Sherry, Teaching of Home Science

' Repod of the Education Commission 1964-66 (Education and National Development)
Ministry of Education, Govt. of India, New Delhi

' Home Economics- New Directions: A statement of Philosophy and objectives, Home
Economics Association, Washington D.C, America

' Devdas Rajamal P., Teaching of Home Science in Secondary School. The All India
Council for Secondary Education, New Delhi

' Repoft of the Secondary Education Commission, Ministry of Education, Govt. of India,
New Delhi

. Seema Yadav, Teaching of Home Science., Anrnol publication
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FACULTY OF EDUCATION, P. U., PATI{A

Course No.: 7a
Course Credit: 2
COURSES OBJECTIYES

After completing the course the student teacher wi, be abre to:
o Realize the importance of Comlrerce teaching.
r Understand the aims and objectives of teaching Commerce
r Acquire knowledge and skills necessary for the construction of commerce curriculum
o Acquire competence in the content prescribed by BSEB, c,B.s.E. in secondary and

senior secondary schools

' Familiarize themselves with the methods and approaches of teaching commerce at
secondary and senior secondary levels and use them effectively in classroom

COURSE CONTENTS

unit I- Nature, Need and objectives of commerce Education
.Meaning, Nafure, Need and Scope of Commerce Education
oJustification for incruding commerce as an optionar subject at schoor revel
oNature ofgenerar and specific objectives, behaviourar objectives
oTechnique of writing objective- instructional and behavioural
olmportance of Commerce in daily life

Unit- II- Curriculum of Commerce and Text booksr Concepts of curiculum and syllabus

' Principles of curriculum construction in commerce
o Place of commerce in Schoor curricurum especiaily in GBSE,ICSE and BSEBr A critical appraisal of present commerce syllabi
c Text books and other supplementary materials in commerce- Impoftance and qualities

unit- III- Methods and rechniques of imparting commerce Educationo Lecture Method

Question-An swer Techni que

Discussion Method

Project Method

Theory: 40 Marks
Fracticum: 10 Marks

a

a

a

B.Ed. Year - I
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. Problem Solving

o Games Method

Practicum (Any One)
Submission oi report after doing work in any one of the following: (Concerned tetcher can

devise assignment as per requirement of the course)

.preparing a curriculum Design for the commerce of any grade of any board

r Content analysis of any text book of commerce

.Assignment on any topic related to commerce

.Critical analysis of the curriculum of any grade of any board

SUGGESTED READING
. Aggarwal, J.C. (2010) Teaching of Commerce, A practical approach, New Delhi,

Vikas Publication

r Khan, M.S. (1982), Commerce Education, New Delhi, Sterling Publishers Private

Limited.

r Kapoor, N.D. (1990). Principles and Practice of Accountancy, New Delhi, Pitamber

Publishing ComPanY.

. Maheshwar; S.N., & Maheshwari, S.K. (1989) Element of Business Studies, New

Delhi, Asha Praka Greh.

. Musselman and Hanna (1960) Teaching Book Keeping and Accountancy, New York,

McGraw Hill Book ComPanY.

o Rao, Seema (1995) Teaching of Commerce, New Delhi, Anmol Publications Pvt. Ltd.

e Venkateswarlu, K.;Methods of Teaching Commerce

*d(*****
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I
PSS-I3-METHOD OF TEACHING PHYSICAL SCIENCES- PART- O)

Course No.: 7a

Course Credit:.2
COURSES OBJECTIVES

After completing the course the student teacher will be able to:

. Realize the importance of Physical science teaching.
o Understand the aims and objectives of teaching Physical sciences.
c Acquire knowledge and skills necessary for the construction of Physical science

curriculum
. Acquire Competence in the content prescribed by BSEB, C.B.S.E. in secondary and

senior secondary schools
. Familiarize themselves with the methods and approaches of teaching physical science at

secondary and senior secondary levels and use them effectively in classroom
COURSE CONTENTS

Unit I- Nature, Significance and Objectives of Teaching Physical Scienee

o Nature of physical science: as a body of knowledge, method of inquiry and attitude

towards life; theory and experimentation; relationship of physical sciences with other

sciences

. Physical sciences and modern Indian society: Relationship of physical sciences and

society, impact of physical sciences on modern Indian society with special reference to

issues related with environment, industrialization, sustainable development and peace

. Aims and objectives of Teaching Physical Sciences, Instructional and Behavioural

ob.iectives with reference to Bloom Taxonomy of educational objectives

. Scientific attitude and scientific methods of inquiry as related of Physical Science

Teaching

Unit- II- Physical Science Curriculum
oMeaning and definition of Curriculum

o Principles and steps of Curriculum construction

t, (oPlace of Physical Sciences in present secondary and senior secondary school curriculum
I.l9*ith 

special reference to CBSE, ICSE and BSEB.

e Limitations of existing Physical Science cuniculum at secondary school level.

Theory: 40 Marks
Practicumr 10 Marks

\
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o' curriculum reform in science- critical appraisal of NCF- 2005, BCF 200g in the contextof Science teaching

unit III - Methods and Approaches for Teaching of physicar Science
oeualities and competencies of a physical science teacher
eMethods of teaching -: Inductive-deductive, Analytic synthetic, heuristics, experimental,problem solving' project, lecture, demonstration, programmed instruction, team teachingr Techniques of physical science teaching - oral, writt-en, drill, assignment, simulation, tennteac,ing, task anarysis, raboratory techniques and supervised study

'Approaches - Defining' concept formation, stating necessary or sufficient condition, givingexamples accompanie d by areason. comparing and contrasting ,Giving counter exampres
Practicum (Anv one) (concerned teacher can devise a,lhe course) ---' tva"'ec'r'cw teucner can deyise assignmenl as per requiremenl of

rldentification of specific learning difficurties in physicar Scienceocontent analysis ofthe syllabus ofany one grade of any one board at secondary or seniorsecondary lever 4! ovvwrr\r.1r)

'Evaruation ofthe text book ofphysicar science ofany one grade ofany one board atsecondary or senior secondary level
oPreparation ofthe structure ofthe curriculum ofphysical science ofany one grade ofa,yone board at secondary or senior secondary level
oPrepare a programmed instruction for the any unit of physicar science

SUGGESTED READING

c' Das, R'C., science Teaching in Schoors, sterring pubrishers, New Derhi.. 
,lH;i, ill*rlo.,,l,lr*n; 

Effectiveness of r4icro_teaching in rraining of reachers,

' 
SH}.sK'' 

Teaching Phvsical sciences in Secondary school, Srerring pubrishers,

' Mangar, S.K;, Teaching of physicar and Lifescience, Arya Book Depot, Derhi.. NCERT; Teaching of Science in Secondary Schools
' Sharma, R.c., Modern Science Teaching, Dhanpat Rai & Sons, New Derhi.' Siddiqui & siddiqui; Teaching of Science: Today and Tomon.ow, Doaba house, Derhi.

n , ,',, 
vaidya, N; The Impact of Science Teaching, oxford & IBH publishing company.

***,f*t:t
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I
I'SS-14-METHOD OF TEACHING BIOLOGICAL SCIENCES- PART- TI)

Course No.: 7a
Course Credit: 2

Theory:40 Marks
Practicum: 10 Marks

COURSES OBJECTIYES

After completing the course the student teacher will be able to:
o Realize the importance of Biological scienoe teaching.
o Understand the aims and objectives of teaching Biological sciences.

' Acquire knowledge and skills necessary for the construction of Biological science
curriculum

r Prepare and use different types of teaching aids in Biological sciences.
. Organize co-curricular activities in Biological science teaching.
. Develop Biological science laboratory and Biological science Museum

COURSE CONTENTS

Unit I- Nature, scope, aims and objectives of teaching Biology
oNature, scope and importance of Biological sciences education
. Aims and objectives of teaching Biological Science in terms of their learning outcome
.Emergence and development of Biological science education

'.Discoveries 
and landmark development in biology and contribution of Eminent Indian

biologist
e Scientific attitude and scientific method as the major objectives of Biological science

teaching.

Unit- II- Biological Science Curriculum
. Meaning and definitions of curriculum

. Principles of cumiculum construction and developrnent of curriculum in biology
o Defects in the existing Biological science curriculum at secondary level.
n Curriculum reforn in Science- Critical appraisal of NCF- 2005, BCF 2008 in the context

of Science teaching
o Trends in Science curriculum; Consideration in developing leamer-centered curriculum

in biology

Unit- ilI- Methods and Aids in Teaching of Biological Science
.Methods of teaching- Lecture Method, Demonstration method, Lecture-cum-Demonstration

,inr/method, Heuristic method, laboratory method, Project method, Programrned Instruction and

fll'r.r, Teachingl . ,.\ J -,
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n Teaching aids in Biological science teaching- Audio,Visual and Audio-visual.
. use of community resources in the teaching of Biorogical sciences.
oOrganizing co-curricular activities in Biological Sciences : Science club, Field trips,

Science fair, Science Quiz etc.

'Organizing Biological science Resource centres - Biological science laboratory, and
Biological science Museum.Setting and maintaining an Aquarium, Vivarium and
Botanical garden

Practicum (Any One) (Concerned teacher can devise assignment os per requirement of
the course)

o Preparat i o n of des i gn o f ideal Labor atory /herbari um/ aqu arium/terrarium
rPreparation of common laboratory reagents
rldentification of specific learning difflrculties in biology
e Survey of school science laboratory
.Preparation of two working charts and models
.Develop a programmed instruction of any topic of biology

SUGGESTED READING
o Anderson, O. Roger : Tbaching Modern Idea of Biology, Teachers College press,

New York, 1972.
. Green, T.L.

. Mangal, S.K.

o Nasreen, Nakhat

I NCERT
. Sharma, R.C.
. Siddiqui, N.N. & Sidd

. Sood, J.K.

: Teaching of Biology in Tropical Secondary School, Oxford
University Press, London, 1965.

: Teaching of Physical and Life Sciences, Arya Book Depot,
Delhi, 1995.

r Miller, David F. & Blaydes, G.W. Methods and Materials for Teaching the Biological
Sciences. McGraw- Hill Biik co, Inc., New york, I962.
Methods of Teaching Biological Science, Authors press, New
Delhi,2008
Teaching ofScience in Secondary Schools, 1982.
Modern Science Teaching, Dhanpat Rai & Sons, Delhi- 1995.

iqui, M.N. Teaching of Science Today and Tomorrow, Doaba House,
De|hi,1994.
Teaching of Life Sciences, Kohli Publishers, Chan digarh,
1987.

,k ** * ***
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FACULTY OF EDUCATION, P. U., PATNA

Course No.: 7a
Course Credit: 2
COURSES OBJECTIYES

After completing the course the student teacher will be able to:
r Develop insight into the meaning, nature, scope and objective of mathematics education. Explain the principles of cunicuiu, 

"onrt*"iion 
- -

r Acquire competence in the content prescribed by BSEB, c.B.s.E. in secondary andsenior secondary schoolso Understand and apply different methods of teaching mathematics in the classroom
' Abre to serect appropriate techniques to make mathematics an easy subject
' Able to encourage students for probing, raising queries, appreciating dialogue amongpeer _group

COURSE CONTENTS

unit- I- Aims and objectives of Mathematics Teaching
'Meaning and nature of mathematics: role of Axioms, hypothesis, postulates, operations etc.rScope of mathematics as schoor subject and in dairy life operations
.Developmental trends in mathematics teaching
oCoruelation of mathematics with other school subject
oNeed for estabrishing generar objectives for teaching mathematics
'objectives of teaching mathematics in terms of Instruction and Behaviour

Unit- II- Mathematics Curriculum and Text Book
o Meaning and definition of curriculum
rBases and principres of cu,icurum construction
.Place of mathematics in school curriculum

'cufficulum reform in Mathematics - critical appraisal of NCF- 2005, BCF 200g in thecontext of Mathematics teaching

' Evaluation of mathematics curriculum at secondary and senior secondary stages
c Text books and supplem entary materials in ,athematics.

tr'rUny.r,,u^[II- Methods and Approaches for teaching of Mathernatics

t[rr,'eualities 
anfintnet"n.i.. if u, uth"^atics teache. 

" tYrarnematlcs 

^^"8

Theory: 40 Marks
Practicum: 10 Marks

B.Ed. Year - I
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eMethods of teaching -: Inductive-deductive, Analytic synthetic, heuristics, experimental,problem solving, project, lecture, demonstration, programmed instruction, team teaching
'Techniques of mathematics teaching - oral, written, drill, assignment, simulation, termteaching, task anarysis, raboratory techniques and supervised study
'Approaches - Defining, concept formation, stating necessary or sufficient condition, giving

examples accompanie d by areason. comparing and contrasting ,Giving counter examples
Practicum (Any One) (Concerned teacher can devise atthe COUTSe) ' ' --"--"'v* 'vqwt'ct Lurt uevtte aSStgnment AS per reqUirement Of

oldentification of specific rearning difficurties in mathematics
oContent analysis ofthe syllabus ofany one grade of anyone board at secondary or senior
secondary Ievel

'Evaluation of the text book of mathematics of any one grade of any one board at secondaryor senior secondary Ievel
oPreparation of the structure of the curriculum of mathematics of any one grade of any oneboard at secondary or senior secondary level

'Prepare a programmed instruction for the any unit of mathematics,

SUGGESTED READING
'Aggarwal, s.M., Teaching of Modem Mathematics, Dhanpat Rai & Sons, Derhi

o chaddha & Aggarwar; The teaching of Mathematics, Dhanpat Rai and sons, Derhi

'Jain, canit Shikshan, Rajasthan Hindi Grantha Akadmi, Jaipur

'Jangira&singh ; core Teaching skilrs: Micro-teaching Approach, NCERT, New Derhi.

' Mangal, s.K., A Text book on Teaching of Mathematics, prakash brothers, Ludhiana

' NCERT;content- cum-methodorogy of Teaching Mathematics, New Derhi.

o Rawat & Aggarwal; Ganit Shikshan, Vinod pustak Mandir, Agra

'Sidhu, K.S., The teaching of Mathernatics, Sterring pubrishers, New Derhi.

t r( 'f,t ,t<,f r.



FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I
PSS-I6.METHOD OF'TEACHING COMPUTER SCIENCE- PART- O)

Course No.: 7a
Course Credit:2

Thcory: 40 N4arks

Practicum: l0 Marks
COURSES OBJECTIVES

After completing the course the student teacher will be able to:

. To know the nature scope and importance of computer science

o To know the principles of curriculum construction

o To understand the impoftance of computer in the era of globarization
. To fam iliarize with the history of development of computer Science
. To develop the skills necessary for Computer education.

' To know and understand the innovative methods for teaching Computer Science.

COURSE CONTENTS

Unit- I- Nature, Scope and aims of teaching Computer Science
rMeaning and Concept

oNature and Scope

. Importance of Cornputer Science

nAinrs of teaching computers

"Dil'ference between aims and objectives

. Instructional objectives

o Taxonomy and writing Instructional objectives in behavioural terms

unit- II- Development of computer science and its curricurum
eFirst step in computing

r History of Computers in India

o Impoftance and Limitations of Computer

" Curriculum (lneaning and concept)

. Principles of curriculum construction

, Development of Computer Science Curriculurn
. Place in the School Curiculurn in the era of globalization.

Unit- [I- Methods of Teaching and T



rLaboratory method
rHeuristic method
oProject method

oAssignment method
o Problem solving method
r Computer Assisted Instruction

Practicum (Any One) (Concerned teacher can devise ar-,,__.--^ ,
lhe course) uvt'c' Lurt uev$e asstgnment as per requirement of

' Deverop a curricurum design for the computer science for any grade. Preparation of CAI
. Power point presentation on any topic. Preparation of teaching aids through Computer.

SUGGESTED READING

' Agganvar, J.c., Teaching of computer science: A practice Approach, New Derhi,Vikas publishing House, pvt. Ltd.

a

a

_3;flL,futJiidTf;.:: il;r:'"ching 
or computer Science in s choor, London,

Binning' A'c', and.Binn-ing, D'R., Teaching in computer science in schoor, NewYork, MC Graw Hill Book do., D5:2

:,;;:fffl"1i;r,tt;-risual AiJs in reaching rndian computer sciences. Derhi,
chaudhary, K.p., The Effective Teaching of computer Science in India, A Handbookfor Computer Science Teachers, N.* O.it i, NCERT, I975.Chaudhary, K.p., preparation of Lerro, Not.., Calcutta Bookland.Dale,E, Audio- visuarMethods i, f;"hing, New york, Deyden press, r954

ffrTn,v'D., 
creative Teaching orcom;rter science, Derhi oxford U,iversity, press,

Rao, v'K', computer Education, A.p.H. pubrishing corporation, New Derhi.

3ffi"1i;,e#i,Ruchikaj r'u"r'lne or cJmpu6; ili;;.., A.p.H. pubrishing
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I
EPC 1: READING AND REFLECTING ON TEXTS

Course No.: EPC 1

Course Credit: 2

'fheorv: 40 l\4arks
Practicum: 10 Marks

COURSES OBJECTIVES

Language is the medium for comprehending ideas, for reflection and thinking, as well as for
expression and communication. Enhancing one's facility in the language of instruction is thus a
vital need of student teachers, irrespective ofthe subject areas that they are going to teach. This
course is visualized as a range of primarily text-based language activities, which will aid in
strengthening the ability to 'read', 'think', 'discuss and communicate' as well as to 'write' in the
language of instruction. It is likely that student teachers will begin the programme with different
Ievels of language ability; hence group work that supports different levels of learning is
envisaged as a central feature of this course. It is also intended that the student teachers will
develop a taste for and abilities in reading and making meaning of different kinds of texts. They
will also learn to engage with ideas and appreciate that different kinds of writing are used to
communicate these ideas in different contexts. Overall, areas of language proficiency which are
emphasized are those that will lay a foundation for their becoming self-learners, reflective and
express i ve teachers, and col I aborative profess ionals.

COURSE CONTENTS

UNIT I: ENGAGING WITH NARRATI\.E AND DESCRIPTIVE ACCOUNTS
The selected texts could include stories or chapters from fiction, dramatic incidents, vivid

descriptive accounts, or even well-produced comic strip stories.
Suggested Activities

. Reading for comprehending and visualizing the account (individual plus group reading
and di scussion/explanation)

o Re-telling the account - in one's own words/from different points of view (taking turns in
a smaller group)

r Narrating/describing a related account from one's life experience (in front of a smaller

$oup)
. Discussion of characters and situations - sharing interpretations and points of view (in a

smaller group)

. Writing based on the text, e.g. summary of a scene, extrapolation of story, converting a

situation into a dialogue, etc. (individualtask).

UNIT II: ENGAGING WITH POPULAR SUBJECT-BASED EXPOSITOR.Y WRITING
The selected texts could include afticles, biographical writing, or extracts from popular

iton-fiction writing, with thernes that are drawn from the subject areas of the student teachers
(various sciences, mathematics, history, geography, Iiterature/language pieces). For this Unit, the



Suggested Activities

' Reading to extract overall meaning, information, subject knowledge (guided reading in
pairs and simple note making) using reading strategies, such as scanning, skimming and
read in g for extracting information

r Identifying major concepts and ideas involved and making notes on these in some
schematic form - flow diagram, tree diagram, mind map, etc. (guided working in pairs)

. Explaining the gist of the text/topic to others (in the larger subject group)
o Attending the writing style, subject-specific vocabulary and 'perspective' or 'reference

frame' in which different topics are presented-this will vary across subjects and texts,
and requires some interpretative skills for 'placing' the context of each text (group
discussion and sharing)

r Writing a review or a summary of the text, with comments and opinions (individual task)

UNIT III: ENGAGING WITH EDUCATIONAL WRITING
Selected texts could be drawn from the wide range of popular educational writing in the

form of well- wriuen essays, extracts or chapters from authors who deal with themes from
education, schooling, teaching or learning. The writings selected should present a definite point
of view or argument about some aspects of the above themes. Student-teachers can be grouped
randomly for this Unit.
Suggested Activities

n Reading for discerning the theme(s) and argument of the essay (guided reading-
individually or in pairs)

' Analysis of structure of the essay/afticle, identifying sub-headings, k.y words,
sequencing of ideas, use of concrete details, illustrations andlor statistical representations,
etc. (guided working in pairs)

' Analyzing the structure of the argument-identifying main ideas, understanding topic
sentences of paragraphs, supporting ideas and examples, terms used as connectors and
transitions (guided small group discussion)

' Discussion of the theme, sharing responses and point(s) of view (small group discussion)
o Writing a response paper (individually or in pairs)
o Presentations ofselected papers, questions and answers (large group).

PRACTICUM:
Read any one of the following texts and give criticar appraisalof it;
o Robinson Crusoe by Daniel Defoe
o Gulliver's Travels by Jonathan Swift
. Tlte God o.f Small Things by Arundhati Roy
o l4lings o.f Fire by Dr. A.P.J. Abdul Kalam
. Deetaswapnaby Gijubhai Badheka
n De-schooling Society by Ivan IIlich
o Jutltan by OmprakashValtniki
t National Policy on Education 1986

Learning w
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SUGGESTED READING
l. Appt, Jerold W. Study Skills for Adults Returning to School. New york: McGraw-Hill

Book Company,1982.
2. Baker, Sheridan. The Practical Stylist.New York: Harper & Row, Publishers, 1985.
3. Baxter, Ray, Studying Successful/y, ISBN: O 9525393 0 6, c.f.

http ://www. greencroft . org.uk
4. Claire Kehrwald cook, Line by Line: How lo improve your own writing, Houghton

Mifflin, 1986, pp2l9, ISBN 039539391
5. David B. Pirie, How to Write Critical Essays: a guidefor students of literature, London:

Routledge, 1985, pp.l39, ISBN 0415045339.
6. Deese, James, and Ellin K. Deese. How to study. New york: McGraw-Hill Book

Company, 1969.

7. Ellis, David B. Becoming o Master Student. Rapid City, South Dakota: College Survival,
Inc.,1993.

8. Fleet, Joan, Fiona Goodchild, and Richard Zajchowski. Successful Learning. London,
Ontario: University of Westem Ontario, 1987.

9. Fleet, Joan, Fiona Goodchild, and fuchard Zajchowski . Learningfor Success. Toronto:
Harcourt Brace Jovanovich,, I 990.

10. Gerald J' Alred et al, The Professional Writer,New York; St Martin's Press, 1992.
I 1. Harold Evans, Essential English for Journalists, Editors and Writers, London: Random

House, 2000, pp.296, ISBN 0712664475
12. Ioan van Emden and Jennifer Easteal, Technical Writing and Speaking, McGraw-Hill,

1996.

l3' Jo Billingham, Editing and Revising Text, Oxford: Oxford University Press, 2002, pp.l44
, ISBN 0198604130

14. Jones, Bill, and Roy Johnson. Making the Grade. Manchester, UK: Manchester
University Press, 1 990.

15. John Clancy and Brigid Ballard, How to Write Essays: A practical guide for students,
Longman Cheshire, 1 983.

16. John Seely, The Oxford Guide to Writing and Speaking, Oxford: Oxford University
Press, 2000, pp.304, ISBN 0l 92801 090.

17. Jonathan Anderson and Millicent Poole, Thesis and Assignment Writing,London: John
Wiley, 1994.

18. MacFarlane, Polly, and Sandra Hodson, studying Effectively and Efficiently; An
Inlegrated System. Toronto: University of Toronto , l9&3.

19. Nilsson, Virginia. Improve Your Study Skitts, Athabasca, Alberta: Athabasca University,
I 989.

20. Pauk, walter. How to study in College. Boston: Houghton Mifflin company,19g4.
21' Robert Bamass, Students A[ust lllrite; A Guide to Better l4lriting in Coursework and

Examinatiorzs. London: Routledge, second edition 1995,pp.194, ISBN 0415132223.
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22. Roy Johnson, Improve your l4/riting skills, Manchester: clifton Press, 1995, pp.l37,
ISBN: 0951984454.

23. Rudolph Flesch and A.H. Lass, The Classic Guide to Better Writing,New York: Harper
Perennial, 1966, pp.288, ISBN; 0062730487 .

24. University of British Columbia. Strategies for Studying. Victoria, British Columbia: Orca
Publishers, 1 996.

25. Yateendra Joshi, Communicating in Style, New Delhi: The Energy and Resources

Institute, 2003, pp.250, ISBN 817 99301 65.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I

a

a

a

a

a

a

Unit 2:
a

a

a

o

Course No.: EpC 2
Course Credit: 2
COURSES OBJBCTIVES

The student-teachers will be able tor Understanding the concept of Drama and its relevance for Educationr Extend their awareness through multiple perspectives, to look at reality tlrrough fantasy;o Live or relive moments and evoke o. lr.n recreate ,itruiior.;o understanding visuar arts and grafts with their rerevance for Educationo Understand the tnedium, in order to transpose learners into different time and space, toshape their consciousness through introspection and collective experiences;o understanding the selfand as a form ofself-expression for enhancing creativity

COURSE CONTENTS

unit l: Drama as performing Art.and its Rerevance to Educationo understanding the concept of Drama and its relevance for Educationr Drama as pedagogy

organizing drama: preparatory activities and resources, dramatic society
Playing Drarna: story, diarogue, characters, symbors, creating djfferent situations
Other forms of theatre; Stage plays, Skits, Mime, Str.eet plays
Knowledge of Indian and regional drama traditions
Social Relevance of dance and Drama in conternporary I,dian Scene
Appreciating art of drama in learners

r Visual Arts and Crafts
understanding visuar arts and crafts with their rerevance for Education
Visual arts and crafts as pedagogy
visual arts and crafts : different forms, basic resources and their use
Knowledge of Indian Craft Traditions and regional folk artso Appreciating visual arts and crafts in leamers

Unit 3: Art -aided Learning and Role of a Teachero lrrtegrating Drama with school curriculum

' Danceldrama research and other component of correrated artsr Integrating Arts and Crafts with school curriculum

' visualizing Schoor and crassroom as a space for art aided rearningr Preparation of teacher for art aided learning

' Role of Media and technorogy in the study and propagation of danc e/drama

Theory:40 Marks
Practicum: 10 Marks

)-



PRACTICUM

1. Preparation of a drama script on a school based topic.

2. Preparation of multi-media materials for art education in Senior Secondary School.

3. Preparation of Instructional materials for education in the Arts in Secondary School.

4. organization of Area club. The objectives, functions and evaluation.

SUGGESTED READING
l. Booth, D. 1994. Story Drama: Reading, Writing & Role-playing Across the Curriculurn.

Pembroke Publishers Ltd.
2. Bowell, P. and B' Heap.2001. Planning Process Drama. London: David Fulton. An

excellent introduction to planning process drama. Simple, thoughtful, and enthusiastic.
3. Erion, P. 1996.Drama in the Classroom: Creative Activities for Teachers, parents &

Friends. Lost Coast Press.

4. Grady, S. 2000' Drama and Diversity: A Pluralistic Perspective for Educational Drama.
Porlsmouth, NH: Heinemann.

5' Heinig, R.1992. Creative Drama for the Classroom Teacher. Allyn and Bacon.
6. Heathcote, D. and L. Johnson. 1991. Ed. C. O'Neill. Collected Writings on Education

and Drama. Evanston, IL: NOrthwestern University press.

7 . Hornbrook, D. 1991. Education in Drama: Casting the Dramatic Curriculum. Routledge
Falmer,

8. Keller, B. 1988. Improvisalions in Creative Drama: lYorkshops and Dranntic Sketches
for Students. Colorado Springs: Meriwether publishing.

9. McCaslin, N. 1995. Creative Drama in the Classroom and Beyond. Addison-Wesley.
10, Peterson, L. and D. o'connor. 1997.Kids Take the stage: Hetping young people

Discover the Creative Outlet of Theater. New York: Backstage Books. Deals rnostly
with play production (i.e. "how to put on a show"), but also has good standalone
exercises on relaxation, sensory awareness, etc.

ll' Pomer, J. 200l.Perpetual Motion: Creative Movement Exercises for Dance ond
Dramatic Arts. Champaign, lL: Human Kinetics, Inc.

12. Spolin, V. 1983. Improvisotion for the Theatre. Evanston, IL: Northwestern University
Press, Essential handbook of improvisational activities for skill-building and theatrical
exploration.

l3' Spolin, V' 1986. Theatre Gamesfor the Classroom: A Teacher,s Handbook.Evanston,
IL: Northwestern University Press.

l4.Tarlington, C. and W. Michaels. 1995. BuildingPlays. Markham, Ontario: pembroke. A
step-by-step guide for creating performance events from process-oriented drarna rvork.

l5.Tarlington, C' and P. Veriour. 1991. Role Drama. Porlsmouth, NH: Heinemann, A
useful beginner's guide to how role drama can be effective in the classroom. Excellent
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16. wagner, Beffy Jane. r9gg. Dorothy Heathcote: Drama As a Leaming Medium.
Poftsmouth, NH: Heinemann.

17. wilhelm, J. and B. Edmiston. lggg.lmagining to Leam: Inquiry, Ethics, and Integration
Through Drama. Poftsmouth, NH: Heinemann.



FACULTY OF EDUCATION, P. U., PATNA

B.Ed. Year - I

Course No.: EPC 3
Course Credit:2

Theoq,: 40 Marks
Practicum: I0 Marks

COURSES OBJECTIVES

On completion of the course the students will be able to:
1. Explain ICT and its application in Education
2.Identify and demonstrate an understanding of the main components of the computer
hardware ifl use

3, Differentiate various operating systems and explain main functions of the system software
environment
4, Use a word processor, spread sheet, drawing and presentation software skillfully and
intelligently to produce various teaching leaming resources for educational use
5. Use internet technologies efficiently to access remote information, communicate and
collaborate with others
6. Understand the social, economic, security and ethical issues associated with the use of ICT
7 . Plan, develop, and evaluatQ multimedia based Iearning content
8. Develop learning objects using open source authoring software

COURSE CONTENTS

Unit I: Basics in ICT and Computer Applications

. Infonnation and Communication Technology: Meaning, nature and advantages

. Emergence of new information technology- convergence of computing and
telecommunications

r C-omputer hardware fundamentals (anatomy, input devices, output devices, storage devices,
d isplay deivices), hardware troubleshootin g and diagnosis

o Operating system-meaning and types, types of computers,
o Computer Network-LAN, WAN. Internet - concept and architecture ; Locating intemet

resources - navigating, searching, selecting, evaluating, saving and bookrnarking
. Use of digital camera, camcorder, scanner, interactive white board, and multimedia projector

for creating and using multimedia resources
o ,Computer security: hacking, virus, spy ware, misuse, abuse, antivirus, firewall, and safe

practices

Unit II: Basic Computer Software Applications

o Software -meaning and types (system software, application software, proprietary software,
opell source software, shareware and freeware)

I Open source software: concept, philosophy, types, and advantages. Open source educational
software

o Introduction to MS-Windows- navigating the desktop, control panel, file manager, explorer,

EPC 3: CRITICAL UNDERSTANDING OF ICT
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o Introduction to MS Office and Open Officeo Basic microcomputer applications (word processing, spreadsheets, presentations, anddrawing) and its educational applications 
^ e) r

' utility tools: pdf creator, file archiving, fire convefter, antiviruso Multimedia: meaning, types, advantages and evaluation of multimedia resources.
Development and use of multirnedia in educationo E-content: design, development, standards, learning objects and reusability, and authoring
tools

Unit3: ICT based Education and Evaluation

' ,t:llf;jer 
Based Instructions, computer Assisted Instructions, and computer Managed

' Educational Software: Concept, need and Evaluation of Educational software,
' Technologl 

luppofted presentations/projects/assignments: concept, need and Evaluationof Students' Educationar MM presentations/projeJts/assignments.

' Plagiarism: , concept of pragiarisnr 
'*it 

technorogy supported students,assignments/projects and measures to reduce pragiarism in Education.r Question Bank Development in school .""nr.io (with inbuilt Evaluation mechanism):Developing Question Bank using Hot Potatoes wittr different,Gr;i;;;;tions such asmultiple choice, short answers, jumbled selltences, crossword, match, order, gap-fillexercises.

PRACTICUM:
1' using word processor, spread sheet, and presentation software to produce various teachi'gIearning resources.
2' Locating internet resources - navigating, searching, selecting, saving and evaluating (usestandard internet evaluation criteria)
3 ' comparative study of ICT syllabus of school education and teacher education of variousorganizations
4. Evaluating multimedia CD ROMs and study the multimedia
_ evaluation reports available at http
5. Developing a multimedia e-conteir Learning

SUGGESTED READING

I ' Bharihok Deepak' (2000). Fundamentals of Information Technology. pentagon press: NewDelhi
2. conrad, Keri (2001). Instructional Design for web based rraining. HRD press
3' crumlish christian (1999). The Internet No Experience Required. BpB publications: NewDelhi
4' Jain Amit; Sharma samart; & Banerji saurab (2002).Microsoft word for Beginners.NISCOM, CSIR:New Delhi
5' Jain Amit; Sharma Samart; & Banerji Saurab (2002).Microsoft Excer for Beginners.NISCOM. CSIR:New Delhi
6.lain Amit; Sharma Sarrarl; & Banerji Saurab
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7' James,K'L ' (2003). The Internet: A User's Guide. Prentice Hall of India pvt.Ltd: New Delhi8' Lee' william w', Dianna, L. owens, (z}}|)Multimedia based Instructional design: computerBased Training. Jossey-Bass
9. sanders Donald, H. (r 99g). computers Today. McGraw Hiil Book company: New Derhi

,l:jil5,Ti 
s.K. & Gupta, A.K.(llrs;. erements of computer science. s.crrana & company:

1 I ' saxena sanjay' (2000)' A First course in computers. vikas publishing House pvt.Ltd: NewDelhi
12'Mishra, s'(Ed') Qoog). sTRIDE Hand Book 08:E-learning. IGNoU:NewDethi. Availableathttp:/lwebserver.ignou.ac.inlinstitute/STruDE_Hbg_webcDTsTRIDE 

Hbg index.htmll3' Tahenbaum Andrews (2003). Modem operating Systems. pr;i; rri"i-*Ji, nrlr,o,New Delhi
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FACULTY OF'EDUCATION, P. U., PATNA

Course No.: 7b
Course Credit 2

Pedagogy of a Schoo_l Subject (pSS)_part II may be anycourses which the candidat. t u, ,t ai.j r"i.ij. ];;;;i, ""

PSS-O1- Method of Teaching English_ pan_ [!PSS-02- Method of Teaching Hindi_ parr_ (I!
PSS-03- Method of Teaching Sanskrit_ parr_ (II)
PSS-04- Method of Teaching Urdu_ part_ (II)
PSS-05- Method of Teaching Arabic_ part_ (e
PSS-06- Method of Teaching persian_ parl_ (!
PSS-07- Method of Teaching History_ parr_ (If
PSS-08- Method of Teaching Civics_ parr_ (f
PSS-09- Method of Teaching'Geography- part_ (II)
PSS-10- Method of Teaching Economics_ part_ (II)
PSS-l I- Method of Teaching Horne Science_ part_ (If
PSS-12- Method of Teaching Commerce_ part_ (e
PSS-13- Method of Teaching physical Sciences_ part_ (iI)
PSS-14- Method of Teaching Biological Sciences_ part_ (Il)
PSS-15- Method of Teaching Mathenratics_ part_ (If
PSS-16- Method of Teaching Computer Science_ part_ (e

. Theory:40 Marks
Practicum: I0 Marks

One of the following relevant

Detailed syllabus ofeach course has been given in the subsequentpages.

,r )t'
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Practicum (Any One)(concerned leacher con devise assignment as per requirement of thecoarse)

.Preparation of an album as an aid to the teaching of geography.
oPreparation ofModel.
o Preparing a resource unit on a topic of their choice in geography
o Construction of the achievement test for class IX and X
torganization of the quiz / poster competition on any topic of geo graphy

SUGGESTED READING
.Bemard, H.C., Principles and practice of Geography teaching
. Dubey, S.K.; Advanced Geography teaching, Book Enclave, Jaipur.

'Digumarti B'R' & Basha S.A., Methods of Teaching Geography, Discovery publishing
House, N. Delhi.

rHussain Majid, Ed. Methodology of Geography

'Negi Vishal, New Methods of Teaching Geography, Cybertech publications New Delhi.
' Parsad ; Methods of Teaching Geography, ABD pubrishers, Jaipur
.Rao, M.S. Teaching of Geography.
. Rai, 8.C., Teaching of Geography, prakashan Kendra, Lucknow.
. Siddiqui; Teaching of Geography, ABD publishers, Jaipur.

'Zaidi, S.M.; Modern Teaching of Geography, Anmol pubricatio,, N. Derhi.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed., year - II

Course No.: 7b
Course Credit: 2
COURSES OBJECTIVES

After the completion of the course, the student teacher will be able to

' To develop effective teaching aids for effective instruction delivery in the classroom

' To develop an insight about the role of Economics teacher

o To promote reflection on issues pertaining to teaching of Economicsr To develop competence in designing effective instructional strategies to teach Economicsn To develop ability to design, develop and use various tools and techniques & evaluation
COURSE CONTENTS

unit I- Teaching Aids And co-curricurar Activities
olmportance of teaching Aids, different
teaching of economics.

types of teaching aids and their effective use in

.Role of Co-curricular activities in economics teaching
torganizing co-curricular activities in economic teaching-Debate, Seminar, conference,
panel discussion and symposium, economic club, walr tnagazine, magazine, quiz
rRole of economic teacher for use and deveropment of these teaching aids
o Using community resources

Unit II- Instructional planning
r Unit Planning: meaning need and steps
. Core teaching skills
oDevelopment of micro plan
.Lesson planning- procedure of preparing lesson plan

Unit III -Evaluation in Economics
oNature of educational evaruation, its need, rore in educational process.

'Evaluation procedure for appraising learner,s performance, uses of evaruation,

'Behavioural approach to testing instructionar objectives in Economics.

' Planning & Preparation of unit test and achievement test.
.Open book examination, evaluating project work, question bank.

Theory: 40 Marks
Practicum: 10 Marks

t)tL'
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. Diagnostic test and Remedial Teaching

Practicum (Any One)(Concerned teacher can devise assignment as per requirement of the
course)

rPreparation of an album as an aid to the teaching of Economics.

, "Preparation of Model.

. Preparing a resource unit on a topic of their choice in Economics.
o Construction of the achievement test for class IX and X
oOrganization of the quiz / poster competition on any topic of Economics

SUGGESTED READING
rArora P.N. (1985) Evaluation in Economics.

.Arora P.N. and Shrie, J.P. (1986) open book examination question in economics, New

Delhi, NCERT.

cChakravarty, S. (1987) Teaching of Economics in India, Bombay, Himalya, Publishing.
.Hicks, J.R. (1960) The social framework;An Introduction to economics, London: Oxford

University Press.

oKanwar, B.S. (1973) Teaching of economics, Ludhiana, prakash Brothers.

cKhan, R.S. Teaching Economics (in Hindi), Kota Open University, BE-13.
.NECRT (1974) Teaching Units in Economics for High and Higher Secondary Stage, New

Delhi.

.OIiver, J.M. (1977), The Principle of teaching Economics within the curriculum,
London,Routledge & Kegan Paul.

. Siddiqu M.H. (1993), Teaching of economics, New Delhi, Ashish Publishing House.

o Srivastava H.S. (l 976) Unit tests in Economics, New Delhi, NCERT.
. Tyagi, S.D. (l 973),Teaching of economics, (In Hindi) Agra, Vinod pustak Bhandar.
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FACULTY OF'EDUCATION, P. U., PATNA

B.Ed., Year - II

Course No.: 7b
Course Credit: 2

Theory: 40 Marks
Fracticum: 10 Marks

COURSES OBJECTIVES

At the end of the course, the student teaches will be able to:
r Know and apply various techniques and approaches of teaching Home Science.
. Develop a lesson plan with adequate balance of theory and practice
. Tackle the problems related to the home science teaching

o To give practical training of life to the students without any gender discrimination

[The education commission (64-66) recommended that there should be no differentiation of
curricula on the basis of sex. Because boys too need Home Sc. education, since they have
equal responsibility in family living. They are equally concemed with health, hygiene,
nutrition, budget, appropriate clothing, child rearing, home management etc. because of
employment of their partner.]

.To develop effectrve tools for the evaluation of students' achievement.

COURSE CONTENTS

Unit- I- lnstructional Strategies for Home Science Teaching
o Methods of teaching Home Sc.- Lecture cum Discussion method, Demonstration method,
Project method,Problem solving method,Laboratory method, Team Teaching, Assignment,
I{ome experience (activity) method

'Teaching skills & their development- Development of core teaching skills through micro
teaching, simulation

.Lesson planning- Procedure of making an effective lesson plan
oBalance of theoretical and practical aspect in lesson plan

Unit- II- Problems of Home Science Teaching
. Problems of Teaching Home Sc. in Schools

. Teaching with gender discrimination
rTeaching as an optional subject

r Teaching without Practical approach

. Teaching in later stage

III- Evaluation in I{ome Science
oConcept

92fPage



oTypes of evaluation- Formative-summative, Extemar- Intemal,
rTools of evaluation

oQualities of a good Evaluating Tool
.Essay and objectives type tests
oPlanning and construction of Achievement Test
oSelection of a good evaluating tool for evaluate the practical knowledge of the learner

Practicum (Any one)(concerned teachcr can devise assignment as per requirement of thecourse)

rPrepare a lesson plan for class D( orX
o Prepare a programmed instruction of any topic
r Develop an achievement test for secondary classes
oMake an assignment related to the problems of home science teaching
oFirst Aid, Arrangement of First Aid Box

SUGGESTED READING
. Rajammal p. Devdas, Methods of Teaching Home Science. Sherry, Teaching of Home Science

r Report of the Education commission 1964-66 (Education and National Development)
Ministry of Education, Govt. of India, New Delhi

n Home Economics- New Dilections: A statement of philosophy and objectives, Honre
Economics Association, Washington D.C, America

. Devdas Rajamal p., Teaching of Home Sciencein
Council for Secondary Education, New Delhi
Report of the Secondary Education Commission, Ministry of Education, Govt. of lndia,
New Delhi

Seema Yadav, Teaching of Home Science., Anmol publication

Secondary School. The AII India
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FACULTY OF EDUCATION, P. U., PATN,A

Course No.: 7b
Course Credit: 2
COURSES OBJECTIYES

After completing the course the student teacher will be able to:

o understand the importance of teaching aids and can prepare

plan

Theory: 40 Marks
Practicum: 10 Marks

it according to their lesson

' Gain mastery over core teaching skill required for effective comrnerce teachings
r Select and organize content, plan instruction and ensure effective delivery
. Develop achievement test in commerce

r Understand the application of appropriate evaluation technique in Commerce

COURSE CONTENTS

Unit I - Instructional Material- Teaching Aids and co-curricular activities
oMeaning, Impoftance and use of teaching aids in teaching of commerce
n criteria for selection of Instructional material and equipment

"Different audio visual equipment and material used in Commerce Education
cDifferent types of co-curricular activities for strengthening Commerce education
o Use of Software and Hardware in teaching of Commerce
o Practical work in Commerce

Unit II-Planning for Teaching Commerce
.Unit PIan and lesson plan

. Micro plan for the development of core teaching skills
'Lesson planning procedure- Selection and organization of content. planning instruction in
Comtnerce, Stating instructional and behavioral objective , Preparation and use of Teaching
Aids in Commerce, manage the students response

rPlanning Year's work in Commerce: Accountancy and budget

Unit- V- Evaluation in Commerce
o Concepts of Evaluation
o Measurement and tests

. Types of tests

. Developing different types of tests in Commerce including Diagnostic Tests

!

v
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o Remedial Teaching

. Preparing an Achievement Test and types of test items

Practicum (Any One)(concerned teacher can devise assignment as per requirement of thecourse)

'Designing fesson prans with the herp of effective teaching aids
.Prepare a school budget using community resources
rPreparation of moders and chafts herpfur in commerce teaching
robservation oflesson taught by the fellow prospective teachers and experienced teachers
rconstruction of an achievement test for class IX or class X

SUGGESTTO NB,q.NIXC
e Aggarwal, J.c. (2010) Teaching of commerce, A practicar approach, New Derhi,

Vikas Publication

r Khan, M.S. (1982). Commerce Education, New Delhi, Sterling publishers private

Limited.

r Kapoor, N.D. (1990). Principles and Practice of Accountancy, New Delhi, pitamber

Publishing Company.

r Maheshwar; S.N., & Maheshwari, S.K. (1989) Element of Business Studies, New
Delhi, Asha Praka Greh.

Musselman and Hanna (1960) Teaching Book Keeping and Accountancy, New york,
McGraw Hill Book Company.

Rao, seema (1995) Teaching of commerce, New Delhi, Anmol publications pvt. Ltd.
Venkateswarlu, K.; Methods of Teaching Commerce

a

a

i<+;F+**rF

(



FACULTY OF BDUCATION, P. U., PATNA

B.Ed., Year - II

Course No.: 7b
Course Credit: 2

Theory: 40 Marks
Practicum: l0 Marks

COURSES OBJECTIVES

After completing the course the student teacher will be able to:
o Understand the importance of teaching aids and can prepare it according to their lesson

plan

' Gain mastery over core teaching skill required for effective physical science teachingso Select and organize content. plan instruction and ensure effective deliveryn Develop physical science laboratory
o Develop achievement test in physical scjence

' Understand the application of appropriate evaluation technique in physical science

COURSE CONTENTS

unit r -Teaching Aids and Aptivities in physical science
rTeaching aids in Physical science- Audio, Visual, Audio-Visual, Still, Motion, Two
dimensional, Three dimensional

r Preparing low cost improvised teaching aids.

.Ph),sical Science Laboratory: setting materiars required and importance

. Use of community resources in teaching physical Science
rNon-fonnal approaches in Physical science teaching- science club, field trips, science fair,

science quizzes

Unit II - Instructional Strategies in physical Science

" Unit Plan and lesson plan

.Micro plan for the development of core teaching skills

'Lesson planning procedure-Selection and organization of content. Planning instruction in
physical science, Stating instructional and behavioral objective , preparation and use of
Teaching Aids in physical science, manage the students response

Unit III- Evaluation in Fhysical science

" Meaning and pulpose of evaluation

'Types of evaluation- Formative- Summative, External- Iuternal, Criterion-referenced-
Nonn- referenced

o Tools of evaluation

measuring tool

*-).
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. Essay & objective type tests,

oTeacher made and Standardized test
r Planning and construction of an achievement test

Practicum (Any One)lConcerned teacher can devise assignment as per requiremenr of fie
course)

tPreparing one lesson plan containing explanation of physical science principle or lawl
demonstration of physical science / Numerical problem.

'Preparation of design of ideal physical science laboratory orpreparing one lesson plan for
conducting physical science laboratory on any topic.

oSurvey ofa school physical science laboratory
oPreparation of models and charts using audio rrisual aids
cObservatioh of lesson taught by the fellow prospective teachers and experienced teachers
o Construction of an achievement test for class IX or class X.

SUGGESTED READING

" Das, R.c., science Teaching in Schools, Sterling publishers, New Delhi.

' Dass, Passi and Singh; Effectiveness of Micro-teaching in Training of Teachers,
NCERT, New Delhi.

' Gupta, S'K., Teaching Physical Sciences in Secondary School, Sterling publishers,

New Delhi.

" Mangal, S.K., Teaching of Physical and Life Science, Ar1,2 gooO Depot, Delhi.
. NCERT; Teaching of Science in Secondary Schools

' sharma, R.c., Modern Science Teaching, Dhanpat Rai & sons, New Delhi.
' Siddiqui & Siddiqui; Teaching of Science: Today and Tomorrow, Doaba house, Delhi.
" Vaidya, N; The Impact of Science Teaching, Oxford & IBH Publishing Company.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed., Year - II
PSS-I4-METHOD OF TEACHING BIOLOGICAL SCIENCES- PART- GD

Course No.: 7b
Course Creditz 2
COURSES OBJECTIYES

After completing the course the student teacher will be able to:
r Adopt proper transactional strategies for effective teaching of biology
. Identify specific leaming difficulties in biology and provide suitable remedial instructions

" Gain mastery over core teaching skill required for effective biology teachings

r Able to encourage school students for probing, raising queries related to the particular

biologicaltopic
. Apply different tools and techniques of evaluation in biological sciences.

COURSE CONTENTS

Unit I - Transactional strategies in Biological Science Teaching

" Unit Planning: importance and preparation

. Lesson-planning: Need and importance

. Selection and organization of content. Plarrning instruction in biological science, Stating

instructional and behavioral objective , Preparation and use of Teaching Aids in biological

science, manage the students response

. Core teaching skills and planning of micro lessons for their development

oContent analysis and identification of major concepts in a given topic.

Unit II- Pedagogical Analysis of following Topics

Structure and function of cell organelles-, nutrition in plants and animals, photosynthesis,

respiration in arrimals and man, transport system in plants and circulatory system in animals,

excretory system in man, reproduction of plants and animals, plant hormones and ecological

balance.

Pedagogical analysis should consist of
r Identification of concepts

. Listing behaviour outcomes

. Listing evaluation procedure

o Listing activities and experiments

Theory: 40 Marks
Practicum: 10 Marks

I- -gl'alu4tlult ltl -DrUruE,Jr
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oTypes of evaluation- Formative vs Summative, External vs Internal, Criterion- referenced
Vs Norm- referenced evaluation.

.Tools of evaluation.

. Qualities of a good evaluating tool.
oEssaY and objective type tests- their merits and limitations, Measures of their improvement.
r construction of Achievement test in Biologicar science

Practicum (Any One)lConcerned teachqr can devise assignment as per requirement of rhecourse)

'Designing lesson plans for a particular concept keeping in mind the expected operational
level of children

rPrepare a micro lesson plan of any topic of biology

'observation of lesson taught by the fellow prospective teachers and experienced teachers
r construction of an achievement test for class IX or class X
o Writing essay, short answer and objective type test items

SUGGESTED READING
. Anderson, O. Roger Teaching Modern Idea of Biology, Teachers College press,

New York, 1972.
Teaching of Biology in Tropical Secondary School, Oxford
University Press, London, 1965.

leryfin8 of Physical and Life Sciences, Arya Book Depot,
Delhi, 1995.

r Green, T,L.

o Mangal, S.K.

o Miller, David F. & Bla

r Nasreen, Nakhat

. NCERT
o Sharma, R.C.
. Siddiqui, N.N. & Sidd

o Sood, J.K.

ydes, G,W. Methods and Materials for Teaching the Biological
Sciences. McGraw- Hill Biik co, Inc., New york, tqZZ.
Methods of Teaching Biological Science, Authors press, New
Delhi,2008
Teaching ofscience in Secondary Schools, I 9g2.
Modem Science Teaching, Dhanpat Rai & Sons. Delhi- 1995.

iqui, M.N.. 
feaghing of Science Today and Tomorrow, Doaba House,

Delhi,1994.
Teaching of Life Sciences, Kohli publishers, Chandigarh,
1987.
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FACULTY OF EDUCATION, P. [J., PATNA

B.Ed., Year - II
PSS-Is-METHOD OF TEACHING MATHEMATICS- PART. flI)

Course No.: 7b
Course Credit: 2

Theory: 40 Marks
Practicum; 10 Marks

COURSES OBJECTI\'ES

After completing the course the student teacher will be able to:

c Understand the importance of teaching aids and can prepare it according to their lesson

plan

n Gain mastery over core teachirrg skill required for effective mathematics teachings

I Select and organize content, plan instruction and ellsure effective delivery

. Develop achievement test in mathematics

o Understand the application of appropriate evaluation technique in mathematics

COURSE CONTENTS

Unit I -Teaching Aids and Activities in Mathematics
nTeaching aids in Mathematics- Audio, Visual, Audio-Visual, Still, Motion, Two

dimensional, Three dimensional

. Preparing low cost improvised teaching aids.

. Using mathematics as a game for recreation -Quiz, Fair, ,Puzzles, Riddles, magic squares

. Diagnostic and Enrichment Programme in mathematics

rMathematic Laboratory & Mathernatic club

Unit II - Planning of Mathematics Teaching
. Unit Plan and lesson plan

.Micro plan

eLesson planning procedure-Selection and organization of content. Planning instruction in

Mathematics, Stating instructional and behavioral objective , Preparation and use of
Teaching Aids in Mathematics, manage the students response

Unit IItr- Evaluation in Mathematics
. Meaning and purpose of evaluation

nTypes of evaluation- Formative- Summative, External- Internal, Criterion-referenced-

Nonn- referenied

. Tools of evaluation

l00lPaue
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r Qualities of a good measuring tool
e Essay & objective type tests, Teacher made and
r Standardized test

. Planning and construction of an achievement test

Practicum (Any One)(concerned leacher can devise assignment as per reqairemenr of the
course)

Designing lesson plans for a particular concept keeping in mind the expected operational
level of children

oPreparation of design of idealmathematics laboratory
o Survey of a school mathematics laboratory
.Preparation of models and charts

o observation of lesson taught by the fellow'prospective teachers and experienced teachers
o construction of an achievement test for class IX or class X

SUGGESTED READING
'Aggarwal, s.M., Teaching of Modern Mathematics, Dhanpat Rai & sons; Delhi

'chaddha & Aggawal; The teaching of Mathematics, Dhanpat Rai and sons, Delhi

'Jain, Ganit Shikshan, Rajasthan Hindi Grantha Akadmi, Jaipur 
.

.Jangira & Singh; core Teaching skilrs: Micro-teaching Approach, NCERT, New D.elhi.

nMangal, S.K', A Text book on Teaching of Mathematics, Prakash brothers, Ludhiana

TNCERT; content- cum-methodology of Teaching Mathematics, New Delhi.

rRawat & Aggarwal; Ganit Shikshan, Vinod pustak Mandir, Agra

o sidhu, K.s., The teaching of Mathematics, Sterling publishers, New Delhi.
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Course No.: 7b
Course Credit: 2

COURSES OBJECTIVES

After completing the course the student teacher will be able to:

' Gain mastery over core teaching skill required for effective Computer science teachings
o Select and organize content, plan instruction and ensure effective delivery
. Develop achievement test in computer seience

o Understand the application of appropriate evaluation technique in computer science
r Able to set up an effective computer science laboratory

COURSE CONTENTS

Unit- [- Lesson Planning and. fnstruction in Computer
.Micro plan

r Steps involved in lesson plan
oTextbook in Computer Science
rEffective teacher of Computer Science
.Teaching Aids in Computer Science

rProblems in teaching Computer Science

Unit- II- Evaluation in Computer Science
rNature and Need of Evaluation

'Objectives and kinds of Evaluation: Intemal- Extemal, Criterion referenced- non
referenced, formative- summative

r Evaluation through computer
r Test construction

r Tools of evaluation: characteristics of a good measuring tool

Unit- III- Computer Science Laboratory
rNeed and Importance

FACULTY OF EDUCATtrON, P. U., PATNA

Theory: 40 Marks
Fracticum: l0 Marks

B.Ed,, Year - II



olnternet and intranet in education

Practicum (Any one)(concerned teacher can devise assignment as per requirement of thecourse)

o Submisiion of report after Entry and processing the test marks in terms of average,
percentage and ranks

'Designing lesson plans for a particular concept keeping in mind the expected operational
Ievel of children

'Preparation of design of idear computer science laboratory
oSurvey of a school computer science.laboratory
rPreparation of models and charts

SUGGESTED READING

' Aggarwal, J.c., Teaching of computer Science: A practice Approach, New Delhi,
Vikas Publishing House, pvt. Ltd.

o

a

Beals, A.c.F., A Guide to 
-the_Teaching of computer science in School, London,University of London press, 1937.

Binning, A.c., and Binning, D.R., Teaching in computer science in schoor, NeivYork, MC Graw Hill Book lo., 1952
choudhary, K.P., Audio-visual Aids in Teaching Indian computer Sciences. Delhi,Atma Ram & Sons, 1965
chaudhary, K.P., The Effective Teaching of computer science in India, A Handbookfor Computer Science Teachers, New Dei-hi, NCERT, 1g75.
chaudhary, K.P., Preparation of Lesson Notes. calcutta Bookland.
Dale, E, Audio- visuar l\4ethods in Teaching, New vort<, oefaen press, r 954
Ghosh, v.D., creative Teaching of computer science, Delhi oxtord university, press,
1951

[.ao,.v.K., computer Education, A.p.H. pubrishing corporation, New Derhi.singh, Y.K. & Nath 
,Ruchika; Teaching of collput.r s;i;i;.., A.p.H. publishing

Corporation, New delhi.
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed., Year - II
KNOWLEDGE AND CURRICULUM

Course No.: I
Course Credit: 4

Theory: 80 Marks
Practicum: 20 N4arks

COURSES OBJECTIVES

After going through this course the student-teachers wiil be able tor Understand the concepts of knowledge and knowing.
r Understand different ways of knowing, knowledge construction, the relative roles of

knower and known in knowledge transmission and construction.
o Analyze the different facets of knowledge and their interrelationship.

' Comprehend the forms of knowledge and their organization in school education. understand the meaning of cuniculum and its associated concepts
o Analyze the elements, organization, scope, various perspectives, needs, priorities,

curriculum concerns, changes in the pedagogical approaches, sequence, evaluation
schemes and other refonns in the documents of Nationai curriculum frame worksr Understand the influences of the knowledge categories, social,.cultural, economic and the
technological aspects in shaping the present school curriculum and the text bookso Understand the different approaches and process of curriculum development

COURSE CONTENTS

UNIT I: KNOWLEDGE AND KNOWING
o Concept of Knowledge

. What is knowledge?

' What is knowing? Can doing, thinking and feeling be discemed separately in knowing?
" Differentiation between information, knowledge, skill, belief and truth.. Knov,ing Process
. What are different ways of knowing?
' How knowledge can be constructed? What is involved in construction of knowledge?
' What are the relative roles of knower and the known in knowledge transmission and
construction?

t Facets of Knowledge

' What are the different facets of knowledge and relationship, such as: local and
universal, concrete and abstract, theoretical and practical, contextual and textual, school
and out ofschool?
(With an emphasis on understanding special attributes of 'school knowledge.)
. What is the role of culture in knowing?
' How is knowledge rendered into action? How to reflect on knowledge?

UNIT II: FORMS oF KI\OWLEDGE AND ITs ORGANISATION rN scHooLS. Can we categorize knou,ledge? On what basis?
. What forms of knowledge are included in school education?
o on r.vhat basis are knowledge categories serected in school education?



' How does school knowledge get reflected in the form of curriculum, syllabus and, textbooks?
UNIT IItr: CONCEPT oF CURRICULUM

o Understanding the meaning and nature of curriculum: Need for curriculum in schoolso Differentiating cufficulum framework, curriculum and syllabus; their significance inschool education
o Notion of the textbook

' Facets of curricurum: core cu*icurum-significance in Indian context. Meaning and concerns of ,hidden, curriculurn
' curiculum visualized at different levels: National-level; state-level; school-level; class-Ievel and rerated issues (connections, rerations and differences)
' Difference behveen curricurum framework, curriculum and syilabus
' Trends in the cumiculum of school education at national and state levels (with referenceto National curriculum frameworks )

TII.IIT TV : CTJRRICULUM DETERMINANTS AND C ONSIDERATIONS
o Nature of learner and the Forms of knowledge; Nature of learner, needs and interests, andlearning process; Fonns of knowledge and diffiim.r, 

",ra 
their charact erizationin differentschool subjects.

r Determinants of curriculum at the nation or state-wide levdl; (i) social-political-cultural-geographical-economic diversity; (ii) socio-political uspi.ution., includilg ideologies andeducational vision; (iii) economic'necessities; (iv) telh'nological possibilities; (v) culturalorientations; (vi) national priorities; (vii) sysiem ;i;;;."runce and power relarions; and(viii) International contexts,
t Inequality in educational standards, need for common goars and standards; issues related tocommon school curriculum National goals and prioritieJo considerations in curriculum development at the level of the school: (i) Fonns ol.knowledgeand its characterization in different. r.h.o91. subjects iiiy R"t"uurce and specificity ofeducational objectives for concerned level (iii) i;"i;;itu.ut context of students _ rnulti_cultural' rnultilingual aspects (iv) Learner'characteristics 1u; t"u"ters, experiences andconcenls (vi) critical issues: Environmental concems, ge,der differences, inclusiveness,value coucerns and issues, social sensitivity. --'-) a

UNIT V: C{IRRICULUM DEVELOPMENT

n U[derstanding different approaches to curriculum development: Subject-centered;environtnentalist (incorporating local concern_s); behaviourist; competency-based (includi,g'rninimum levels of Iearning'); Lamer-centered and constructivist.

. 
,1ll:"0::^:, 1,,1f-.:1,^t_:uhject 

areas, rirne management, Text book as a rool for currjculumgt transaction. other Iearning resources such as ,o,i tru1ni,,g,-and ICT, jnteractive .#H],":H;
fi 1rl(16chno logical resources.
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" Planning and use of curricular materials - teachers hand book, source book, work book,
manuals, and other learning materials

PRACTICUM
l. Assignment on concepts of knowledge in philosophical perspective.

2. Group work to analyze the curricular concepts.

3. Review of national curriculum frame works on school education and write a repoft for
presentation and discussion.

4. School visits to study the factors required for implementing the curriculum in schools and

write reflective experiences,
5. Analysis of teachers' handbooks, text books, workbooks, soLlrce books followed by Power

point presentatiotts and report subrnission.

6. Interviews with class room practitioners and students who are the stakeholders to know their
perceptions about the curriculum and the text books in use.

7. Readings of certain curriculum reviews and articles bearing significance to the course

outlined and reflections on them.

SUGGESTED R.EADING
1. Alka Kalra (1977) Efficient School Management and Role of Principals, APH Publishing,

New Delhi.
2. Buch, M. B. Planning Education, Implementation and Development, NCERT, Ne'w Delhi. .

3. Curriculum Planning for better teaching and leaming by J.G. Saylor and W Alexander (Holt,
Rinehart and Winston)

4. Dewey, John (1959): The child and the Curriculum, Chicago, The University of Chicago
Press

5. Giroux, Henry et.al ( 1981) : Curriculum and Instruction : Alternatives in Education by MC
Cutchan Public corp, Printed in USA

6. Hilda T (1962): Curriculum Developmenl Theory and Practice; Ilarcourt, Brace and World,
Inc.

7. Howson, Geoffrey (1978): Developing a New Cuniculum, London: Heinmann
8. NCERT (1988) National Curriculum For Elementary and Secondary Education: A

framework
9. NCERT (2000) National Curiculum framework For school Education
10. NCERT (2005) National Curriculum framework
I 1. Olivia, P (2004): Developing the curriculurn (6tn ed). Allyn & Bacon, Inc. ISBN: 0205412599
12, Position paper: National Focus Group on 'Curriculum, Syllabus, Textbooks', NCERT
13. Schuberl W (1986): Curriculum Perspectives, Paradigms and Possibilities, Newyork:

Macrnillan
14. Stuart Parker (1997). Reflective teaching in the post-modem world: A manifesto for

education in postmodernity. Buckinglram : Open University Press

15. Sue Roffey (2004). The new teacher's survival guide to behaviour. London: Paul Chapman.

I 6. T K D Nair (2004). School planning and management: A democratic approach, Delhi: Shipra,

I 7, Thornas J Lesley, et al. (2002), Instructional Models: strategies for teaching in a diverse

society, Belmont: Wordsworth.

Crou,rarell
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FACULTY OF'EDUCATION, P. U., PATNA

B.Ed., Year - II
ASSESSMENT FOR LEARNING

Course lr{o.: 9
Course Credit: 4

Theory: B0 Marks
Practicum: 20 lr4arks

COURSES OBJECTIVES

This course is designed to help student teachers to
o Understand the nature of assessment and evaluation and their role in teaching-leaming

process.

o Understand the impoftance of assessment in continuous and comprehensive rnanner
o Develop assessmettt tasks and tools to assess leamer's cornpetence and performance

" Acquire skill of constructing an achievement test
. Adrninister different kinds of psyclrological tests

. Devise marking, scoring and grading procedures,

. Devise ways of reporting on student performance
, Analyze, tnanage and interpret assessment data.

. Develop the habit of reflecting-on and self-critiquing to irnprove performance.
COURSE CONTENTS

Unit I: Introduction to Assessment & Evaluation
o Concept of test, measurement, examination, appraisal, evaluation and their inter

relationships.
. Purpose and objectives of assessment- for placement, providing feedbacks, grading

promotion, certification, diagnostic of learning diffi culties.,
. Forms of assessment : -

l. Based on purpose: Formative, Summative, prognostic; diagnostic; Norm referenced;
Criterion referenced

2. Based on nature & scope: Teacher made; Standardized
3, Based on mode of response: Oral, written, perfomance
4. Based on context: Internal, External, self peer, & teacher
5. Based on nature of information gathered: Quantitative, & eualitativeo Importance of assessment & evaluation for Quality Education - as a tool in Pedagogic
decision making on as writing instructionalobjectives, selection of content, teaching
learning resources, methodology, strategies & assessment procedures followed.

c Authentic assessment; school based assessment
Unit II: Assessment of Learning

n Concept of Cognitive, Affective, Psychomotor domain of Iearning
o Revised taxononly of objectives (2001) and its irnplications for assessment and stating

the objectives,
e Corstructing table of specifications & writing different forrns of questions - (VSA, SA,

E1'& objective type, situation based)

blf"k
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o Construction of diagnostic test Steps, uses & Iimitation

{Jnit III: Assessment for Learning
o Need lbr CCE its importance and problems faced by teachers

. Meaning & Construction of process-oriented tools - observation schedule; check-list;

rating scale; anecdotal record;

. Assessment of group processes - Nature of group dynamics; Socio-metric techniques;

steps for formation of groups, criteria for assessing tasks; Criteria's for assessment of
social skills in collaborative or cooperative leaming situations.

o Quality assurance in tools - Reliability (Test-retest; equivalent forms, split-half) &
Validity (Face, content, construct) - Procedure to establish them; Item - analysis.

o Portfolio assessment - meaning, scope & uses; developing & assessing portfolio;
devel opment of Rubrics.

Unit IV: Individual psychological assessment
r Measurement of intelligence: Individual- Group, Verbal- non-vetbal, power- speed

o Measurement of Aptitude: Aptitudes tests and its uses

. Measurement of Interest: Use of interest inventories
r Measurement of Attitude: Use of Attitude Scales

. Measurement of Personality'

Unit V: Interpretation and Reporting of student's performance
o Interpreting student'sperformance

1. DeJcriptive statistics (measures of centraltendency & measures of variability,
percentages)

2. Graphical representation (Histogram, Frequency Curves)

3. NPC - percentile.
o Grading - Meaning, types, and its uses

o Role of feedback to stake holders (Students, Parents, Teachers) and to improve teaching -
learning process; Identifying the strengths & weakness of leamers.

. Repofting student's perfonnance - Progress repofts, cumulative records, profiles and

their uses, Portfolios.

PRACTICUM:
e Constructing a table of specification on a specific topic (subject specific)

o Constructing a unit test using table of specifications and adrninistering it to target group

and interpreting the result.

o Construction of any one of the process oriented tools and administering it to group of
students & interpreting it.

. Administration of a Psychological tests and irrterpretation of test results

r Determination of Reliability or validity of any self-made test

n Construction of a Test Battery u,ith at least five t1,pes of test items and trying out of the

sarne on a class/group of students



SUGGESTED READING

l. Chauhan, C. P. S. (1993): Emerging Trends in EducationalEvaluation. New Delhi:

Commonwealth Publ ishers

2, Gronlund, N. E. (2004): Writing Instructional Objectives for Teaching and Assesslnent,

Delhi : Pearson/Merrill/Prentice Hal I

3, Linn, Robert and Norman E. Gronland (2000); Measurement and Assessment in teaching, 8th

edition, by Prentice Hall, Inc, Pearson Education, Printed in USA
4. Ved Prakash, et.al. (2000): Grading in schools, NCERT, Published at the publication

Division by the secretary, NCERT, Sri Aurobindo Marg, New Delhi
5. Tiemey, R. J., Carter, M.A., & Desai, L. E. (1991). Portfolio Assessment in the Reading -

Writing Classroom. Norwood, MA: Christopher-Gordon Publishers

6. Glatthorn, A. A. (1998). Performance Assessment and Standards-based Curricula: the

Achievement Cycle. Larchmont, NY: Eye no Education
7. Gredler, M. E. (1999). Classroom Assessment and Learning. USA: Longnan.
8. Likert, R. (1932), A Technique for the Measurement of Attitudes. Archives Psychology, 40.

9, Mehrens, W. A. & Lehmann, I. J. (1991). Measurement and Evaluation in Education and

Psychology (8th ed.): Chapter 10: Describing Educational Data.

10. Oosterhot A. (1 994). Classroom Applications of Educational Measurement (Second

Edition). New York: Macrnillan College Publishing Company Inc'
I 1. Payne, D. A (2003). Applied Educational Assessment. Australia: Wadsworth: Thomson

Learning.
12. Popharn, W.J. (1981). Modern EducationalMeasurement. New Jersey, Engle wood Cliffs:

Prentice-Hall Inc.
13, Popham, W. J. (2002). Classroom Assessment: What teachers need to know (Third Edition).

Boston: Allyn & Bacon.
14. Singh, A.K. (2002): Tests, N,feasurements and Research Methods in Behavioural Sciences,

Patna: Bharti Bhawan Publishers & Distributors
15, T.V.Somashekar (2006) Educational Psychology & Evaluation, Bangalore, Nirmala

Prakashana.
16. Ward, A. W. & Ward, M, M. (1999): Assessment in the Classroom. Wadsworth:

International Thomson Publishing Cornparry
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FACULTY OF EDUCATION, P. U., PATNA

B.Ed., Year - II

Course No.: 10

Course Credit: 2

COURSES OBJECTIYES

After going through this course the student teacher would be able to

. understand the meaning, scope and importance of inclusive education

"identifythechildrenwithdiverseneedsintheclassroomo understand the Concept ofan inclusive school

. managestudents in inclusive classroom by adapting appropriate strategies

c relate the use adaptation in assessment and evaluation strategies to ensure unifonnity of tbe

outcomes

COURSE CONTENTS

Unit tr: Introduction to Inclusive Education

o concept meaning scope and challenges of inclusive education '

. Distinction between special education, integrated education and inclusive education and their

merits and demerits

r Creating inclusive environment - physical, social arid emotional (barier free environment)

. Role of parents, head masters and teachers in ensuring equal educational opporftrnities for

these students
o Facts apd myths of inclusive education with particular reference to lndian context

e Factors influencing inclusive education

unit II: Nature amd needs of students with Diverse Needs (swDN)

o Definition, types and classification of S\\DN (Visual Impairment, Hearing Impainnent,

Specific LeaningDifficulties, Locomotor and Neuromuscular Disorders, Cerebral Palsy,

Meltal Retardati;n, Autism, Leprosy Cured Persons, Mental Illness and Multiple

Disabilities, speciaihealth problenis, gifted, creative, SC, ST, girl students, rural students'

students from linguistic minority, street children, migrant workers children and orphans)

c characteristics and educational needs of swDN based on research evidence

c Concept of an inclusive school - infrastructure and accessibility, ltuman resources, attitudes

to disatility, whole school approach, Community-based education'

. Supportive resources and services for children with S\4IDN in inclusive education

Linit III: Educational strategies, Management and Assessment Techniques for s\ryDN

o Importance and need for adaptation (content and methodology for various subjects taught at

secondary level for different categories ofstudents comirg under diverse needs)

r Guidelines for adapting teaching science, social studies, mathematics and languages at the

seicondary level

?'" Educationalm lures for effective implementation of inclusive education'

Theory: 40 Marks
Practicum: l0 Marks

l\
I\
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o Teachers' role in implementing reforms in assessment and evaluation in inclusive education;
Type of adapiations / adjustment in assessment and evaluation strategies used for students
with diverse needs; Importance of continuous and comprehensive evaluation

r Programmes & procedures used for Placement, grading, promotion, ceftification to bring
uniformity in assessment

PRACTICUM

. Readings on PWD Act, RTE Act,IEDSS, SSA, RMSA and their implications for inclusive
education

. Visit to special schools for observing the behaviours of students with VI, HI, MR, LH,

. Visit to AIISH to observe how to deal with assessment and for the students with diverse
needs

r Discussion of the reports of the visits to schools / AIISH
o Lesson planning for inclusive classroom

SUGGESTED READING
l. Baker, E. T., Wang, M. C. & Walberg, H. J. (1998). 'The effect of inclusion on leaming', in

Nutbrown, C., & Clough, P. (2006) 'Inclusion in the Early Years', London, Sage
2. Biwako Millennium Framework for Action towards an Inclusive, Barrier-free and Rights-

based Society for Persons with Disabilities in Asia and the Pacific (2002).
3. [nternet Source, MHRD (2005b). 'Action Plari for Inclusive Education of Students and Youth

with Disabilities',
4. Internet Source, SSA (2002). 'Basic features of SSA',Inclusive education in SSA, Retrieved

from wu,w.ssa.nic.in / inclusive education / ssalrlan_manual
5. Jatgira, N. K. (2002) Special educational needs of students and )/oung adults: an unfinished

agertda, in: M, Alur & S. Hegarty (Eds) Education and students y,ilh,special needs; fi.ont
segregation to incltrsion New Delhi, Sage.

6. Jhulka, A. (2006) "Includfug students and youth with disabilities in educotion - a guide for
practioners " NCERT, New Delhi

7. Hallahan, D.P,, Kauffrna, J.M., Pullen, P.C. (2009). Exceptional Learners - An Introduction
to Education (11th Ed) Allyn & Bacon, Pearson Education, Inc. USA.

8. Kauffinan, J. M. & Hallahan, D. P. (Eds): (1982).'Handbook of Special Education', New
York: Prerrtice Hall Inc.

9. King S. & Margaret. E. (1994).'Curriculum based assessment in special education',
California: Singular Publishing group Inc.

10. Luftig, L. R. (1989). 'Assessment of Leamer with special needs' Boston, AIlyn & Bacon.
1 1. Mani, M.N.G. (2000). Inclusive Education in Indian Context.Intemational Human Resource

Development Center (IHRDC) for the Disabled, Coirnbatore: Rarnakrishna Mission
Vivekannanda University

12. N4angal, S.K. (2007). Educating Exceptional Students - An Introductiort to Special
Education. New Delhi: Prentice hall of tndia P\t. Ltd.

13. Ministrv of IJuman Resource Developrnent (2005) Action plan .for inclusion in education of
stttdents and voulh with dis(tbilities Q.{ew Delhi, Government of India).

14. Ministry of Social Justice and Entpor,verment (2005) National Policyfor persons'n,ith
ndia).

ment Devices, Secunderabad. NIMH. n - (/tl\
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16. Nutbrown, C. C. (2006). 'lnclusion in the early years', London: Sage Publications Ltd.

17. Oslon, J. L., and Platt, J. M. (1992). Teachfug students and adolescents with special need,s.

McMillan publishing company limited, USA.

18. Persons with Disabilities (Equal Opportuilties, Prolection of Rights and Full Participation)

Act, 1995

19. National Sample Survey Organisation (2003) Disabled persons in htdia, NSS 58th round

(htrew Delhi, Government of India)'

20, Right to Education Bitl (2005 Draft, enacted 2009) Available onlirre.

21. Relrabilitation Council of India (2005) Annual Report, 2003-04, RehabilitationCouncil of
India, New Delhi.

22. Salarnanca Statement and Framework for Action on Special Needs Education (1994)'

23. Smith, T .E. C., Polloway, E. A., Patton, J.R., & Dowdy, c. A, (2001) Teaching students

v,ith Special needs in Inclusion Setting. (3 Ed)' Allyl g Bacon.

24. Sra,arup, S. (2007).Inclusive Education, Sixth Sutrey Of Educational Research 1993

N.Delhi..' 2000. NCERT.

25. Wood, J. W., and Lazzari, A. M. (1997). Exceeding the boundaries: Understandittg

Exceptional Lives. Harcourt Brace and Company, USA.

26. Murphy, P.F and Gipps, C.V. (1996) Equity in tbe classroom: Towards effective Pedagogy

for girls and boys (Ed) The Faluer Press, I-INESCO Publishing

27. Abdelnoor, A. (1999) Presenting Exclusions. Ileinemann Educational Publishers, Oxfbrd

28. Rtrhela S. P. (1996) India's struggle to universalizeElementary Education M D Publications

Pvt. Ltd Nerv Delhi
29. Bunello N, C., Lashley C, and Beatty E. E. (2001) Educating all students together. How

school leaders create Unified System, Corwin Press, Inc., Sage Publication Company'

30. Hegarty S and Alur M (2002) Education and Children with special needs - from Segregation

to inclusion (Ed) Sage Publication

31. Thornpson, S.J., Quenemoen R. F Thurloiv I\4. L., Ysseldyks J. E (2001) Altetrate
Assessments For Students With Disabilities. Crowin Press, Iuc and Councjl for Exceptional

Children.

32. Rogers, B (2004) Behavior Recovery (2nd Ed) Paul cliapman Publishing.
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FACULTY OF EDUCATION, P.U., PATNA

B.Ed., Year - II
OPTIONAL COURSES

Course No.: 11 Theory: 40 Marks

Course Credit: 2 Practicum: 10 Marks

Each student will take one optional paper from the following;

(a) Vocational/Work Education
(b) Health & Physical Education
(c) Peace Education
(d) Guidance & Counseling

Detailed syllabus ofeach course has been given in the subsequentpages,

bLt#^r



FACULTY OF EDUCATION, P. U., PATNA

B.Ed., Year - II

Course No.: 11 (a)

Course Credit: 2

COURSES OtsJECTIVES

o To enable the students to understand the meaning, objectives and impoftance of work

exPerience.

" To enable them to know the Historical background of work experience'

. To enable them to understand the contents of work experience and develop related skills'

COURSE CONTENTS

Each stuclerrt shall offer one of the following crafts and gain work experience:

Tailoring
Embroidery
Leather Craft
Horticulture & Gardening

Agriculture
Spinning
Artistic Craft

\TE-1. TAILORING

Theory: 40 Marks
Practicum: I 0 Marks

VE-I
vE-2
VE-3
VE-4
VE-5
VE-6
YE-7

COURSE CONTENTS
Unit 1 - Introduction to Sewing

r Information on Sewing Machines,

"SafetYprecautionstobefollowedwhileoperatingthemachiries.r Maintenance of Sewing Machines,

r Repairs and corections in lr4achine and stitches'

. UsLful materials for sewing; Knowledge of needles & threads

Unit 2 - Techniques & Pattern:
Right technique for measurements' Precaution

stitch, Siip stitch, Button Hook stitch' Over

ecorative Stitches

s in sewing; Variety of cuffs, Collars' strips'

ets

iapers, Simple baby suit, Zabla^set' Baba suit'

frock, A-sliape Frocks, Plain frock' Umbrella

,- 
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Nonnal salwar, Normal Kurta, Blouse, Simple Blouse, Choli Blouse, Kameez with dart,
princess line, with kali, six piece, umbrella with yoke, overlap style.

n Boys and Gents Apparels; Daily Wear, Under Garments, Normal Pyjarna, Churidar Pyjama,
Kufta - (Bengali & Lucknowi Kalidar designs), Shirts, Trousers, shorts & T- shifts, Gent's
Night suit

SUGGESTED READING
1. Aggarwal, Krishan Kumar : Cutting Tailoring Dress Designing Boutique Course (Hindi),

Manoj publications, 2013
2. Anon. The Tailor's Classical and Infallible Text Book of Cutting All Garments Wom by

Men, Women and Children. London, c.1900
3. Arnold, J, Pattems of Fashion: The Cut and Construction of Clothes for Men and Women

I 560-1 620. London, 1985187
4. Compaing, C. and Devere, L. The Tailor's Guide;a Complete Systern of CuttingEvery

Kind of Garment to Measure. London
5. Doyle, Robert: The Art of the Tailor, Saftorial Press Publications, Stratford, Ontario;

2005.
6. Holman, Gillian, Pattern Cutting Made Easy A Step By Step Introduction, Jain Book

depot,2005.
7. K. R. Zarupkar, Shivan Shastra, Tailoring Books Zarapkar Shivanshastra - I (M),

Navneet Publications (India) Limited, 2002
8, Waugh, N. The Cut of Men's Clothes: 1600-1914. London, 1964187/94
9. Whife, Archibald. A (ed.): The Modern Tailor, Outfitter and Clothier. Fourth Edition.

Vol I-I[. The Caxton Publishing Company, Ltd. London,1949
10. Whife, Archibald A.: A First Course in Gentlemen's Garment Cutting. The Tailor and

Cutter Ltd. London circa 1955.
I L Morris, F. R. Pocket Edition of the CPG to the Cutting of All Styles of Men's Garments.

London, I 7th edition, 1954
12. Sytner, R. The Art of Fitting Gentlemen's Garments. London, 195511967
13.Tamta, G.L. Tailoring-Cutting & Fashion Designing (I{indi), Dhanpat Ra'i & Co,,2014
14. Verma, Gayatri: Cutting And Sewing Practical (Drafting), Asian publishers, 2014
15. Verma, Gayatri: Cufting & Tailoring Practical (Hindi), Asian publishers, 2013
I6. Verma, Gayatri: Cutting & Tailoring Course, Asian publishers, 2014
17. Vincent, W, D. F. The Pocket Edition of the CPG to the Cutting of All Kinds of

Gentlemen's Coats, Vests, Trousers, Breeches and Gaiters, Overcoats... London, 4th
edition, c.1905

18. Whife, A. A. A First Course in Gentlemen's Garment Cutting. London, 1952
19. Whife, A. A. Cutting from Block Pattems; Gentlemen's Jackets, Waistcoats, Trousers,

etc. London, 1950
20. Whife, A. A. The Modern Tailor, Outfiffer and Clothier. London, 4th edition, 1949

115 I P1'tr



V8.2. EMBROIDERY

COURSE CONTENTS
Unit 1.-Introduction of Embroidery

.HistoryofEmbroidery_Mahabharat,Ramayan&Indusvalleycivilization.Givereferenceto
decoration on garments'

r Use of embroidery on state tegalia like curtain, cushions' wall hangings' state robes and

as an craft'
o Sources of and inspirations for motifs and designs llature, jewelry, painting & etc'

o centers ro, 
"*o.oia" 

ry &thedevelopment of tlraditional embroidery of each state of country

Unit 2. Elements & PrinciPal of Art
r StudY of live, form, textur space

. Principal of Art; Study of n' rhlhm proportion & emphasis

c Placement of design alive al' balf drop' bride placement etc'

r Kind of designs; a' Naturalistic' b'

r Understanding arrd Using colour;

Characteristics like hue, value &
Colour harmonies/schemes - monochrom

o Pactors affecting choice ofuse ofcolour

Unit 3-Embroidery Tools & Techniques

o stud] oremuroiJe-ry, tools and- equipment specially kinds of needles & threads

. Basic embroidery.iit"h", likes ------------- stem' chain' satin' long & sholt etc'

o study of rraditional Embroideries of India; Ka,tla of Bengal, Sujni of Bihar, Phulkari of

punjab, ruruti'oiiiu.frutulia, Kashida *,iurlao,iof Kashirnir, & Chikankariof Lucknow

SUGGESTED READING
1. Antrobus, fuf*V Symond and Louisa Preece' Needlework

Hodder A Strough, Ltd', 1928' -Includes non-European

Schuette.

2. Brown, P. The Encyclopedia of Embroidery Teclrniques. East Roseville NSW: Simon

and Schuster,1994.
3. Cave, oenone. Cutwork Embroidery and How to Do it. Dover Publications ,1982,ISBN -

raft Council of India, 2004

London: HarnlYn, 1986'

roidery.' West 
-Chester: 

Schiffer Publishing'

7. 3ir*r1*,r"',n and Nicholas Barnard, Traditional Indian Textiles, Thames and

Hudson,l 991.

8' Gostelow, Mary. A World of Embroidery. New York: Charles Scribners, SonS, Inc.,

197 5,
g. Ir,*,in, John and Margaret Ilall. Indian Embroideries' India: S'R' Bastiker' 1973'

10. Morrell, Anne. fn""i""t',niques of lndian Embroidery' Loveland' Colo': Interweave

Prgss, 1995. -r \rr:rl nn r^.i- p^^L,ennf 2005.

throne canoPies.

. The patronage of Mughals East India Company in the growth & developrnent of embroidery

through the Ages' London:

work, Fewer Plates than

ilii,',i;l'J';istry, r,dian Ernbroidery Ethnic a,d Beyond yi,h!p:{i,::::l"i:l"tf"3lu'
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V8.3. LEATHER. CRAFT

COURSE CONTENTS
Unit l.Tools and Accessories for Stitching

o Tools & Accessorjes required for stitching on leather

' Types of sewing machines like Flat, Post & Cylinder Bed, Working mechanism of sewing
machine, Identification of the problems in sewing machine and troubleshooting measures,
Safety precautionary measures in operating the machitre

o Reinforcement materials and their specific applications
o Lining materials and their use for a given purpose
o Fittings & Fasteners for a specific job
. Needle points, sizes (numbers) and parts
c Different types of threads, sizes and quality parameters

Unit 2.Basic Cutting Practice
o Cutting methods

(i) Hand-cutting
(ii) Machine-cutting

o Pattern nesting
o Safety precautions to be adopted while handling knife
. Minirnize wastage of material while cutting

Unit 3.Stitching Practice on Leathei

' Various type of stitches like Iock stitch, chain stitch, zigzagstitch and overlock stitcho Stitching on Various types of leather
r Grading and assofting of leathers
o Various types of Seams
. Various types of Ieather products
n Various types of edge treatments
. Causes and Remedies of needle and thread breakage
. Adhesives for leather products

SUGGEST'ED R.EADING
1. chris A. Groneman, "Leather craft."- Illinois, chas.A. Bemett co.inc, peolia.
2. CLRI, "Manual on Leather Goods manufacture -course materials", Chennai, Central

Leather Research Institute.
3. CLRI, "Manual on Skiving Manuals", Chennai, Central Leather Research Institute.
4. FDDI, (1992), "Essential of Sewing", Nodia - Foot wear Design and Development

Institute.
5' FDDI, (1992), "Manual on The Art of Cutting and Clicking Operation", Nodia-Foot

u,ear Design and Development Institute.
6. FDDI, (1992), "Manual on The Arl of Hand Folding", Nodia - Foot wear Design and

Development Institute.
7 , FDDI, (1992), "The skill of operating Single Needle Post Bed Sewing Machine", Noclia -

_ Foot rvear Design and Developrnent Institute.
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8. G. Philips & W. Schewbke, (1979), "How to sew Leathers Suede", New York,
Macmillan.

9. J.H,Sharphouse, (1995), "Leather Technicians Hand book", Revised Edition,
Northampton - World Leather.

10. Jame O, Grames, "The complete handbook of Leather Crafting", Florida, Robert E.

Kri eger Publication Company.

11. Richard Daniels, (2003), "Back to Basics Leather Manufacture", Northampton - World
Leather.

12, S.S. Dutta, (1980), "Introduction to the Principle of leather Manufacture", Kolkatta.-
Indian Leather Technologist Association.

13. S.S.Dutta, (1980), " Physical Testing Of Leather", Kolkatta.- Indian Leather Technologist

Association.

14. SATRA," Publications on Leather Stitching ", France - Shoe and AIlied Trade Research

Association (SATRA). \

15. Sewing Machine Manuals supplied by manufacturers.

16. TSK Mahadevan, (2001), "A manual on practical Ieather processing", Chennai, Indian
Leather Publication

VE-4. HORTICUI,TURE & GAR,DENING

COURSE CONTENTS
Unit-1. Garden Design:

o Scope and objectives of gardening. 51y1" of gardens:Formal,Informal. Types of gardens;

English, Mughal and Japanese. . Components cf garden " Planning of outdoor gardens:
Small, Residential, Larger Home Garden, Roof Garden, Terace Garden, Children's garden,

School and Institutional Garden, Park, Industrial garden, Housing complex, Indoor gardeuing
Unit-2. Specialized Gardens:

Herb garden, Rose garden, Bog garden, Sunken garden, Topiary garden, Kitchen garden,

Pavedgarden, Dish garden, Rock garden, Terrace garden, Water garden & Bottle garden
(Terrarium), Concept of container I pot garden and designs

Unit- 3. Nursery production and managernent:
o Scope, Site, Soil (Types of soil, water holding capacity, field capacity, Electrical

Conductivity, pH.), Environment (knowledge of clirnatic conditions), Layout, Manure,
Fertilizers, Maiutenance, Garden tools, Culture and Garden calendar, Types, Nursery beds,
Pest & Disease lnanagement. Hi-tech Nursery,

o Propagation of ornamental flowers/plants by seeds, layering, Vegetative propagation
techniques: Cutting and its types, Budding and its t1,pes, Grafting and it types& tissue
culture.

n Propagation of bulb plants: Scaling, Scooping, Bulbils, Division, Cutting
o Trees and their significance in garden and landscape designing
o Ground cover plants, Ornarnental fems and their propagation, I]erbaceous perennials,

Annuals& Biennials: important Genera and Species, their importance in garden designs;
Orchids: Environment, propagatiott, potting & compost, nutrient supply, rvatering, impoflant

$ species.
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SUGGESTED READING
l. Arora J S ( 1990). Introductory OrnamentalHorticulture, KalyaniPublication.
2. Bailey L H 1901. The Standard Encyclopaedia of Horticulture, volutne 1,2 and 3

Macmillan Publications.
3. Bose T K and Mukerjee D 1987, Gardening in india, Oxford Book House

4. Chauhan V. S. Vegetable Production in India. RamPrasad and Sons

5. Kumar N 1989 Introduction to Horticulture, Rajalakshmi Publications.

6. Manibhushan Rao 1991. Text book of Hofticulture, Macmillan Publications.
7 . Shujnmoto, 1982. The Essentials of Bonsai, David & Charles, Newton'

VE-s. AGRICULTURE

COURSE CONTENTS

Unit-1 Concept & Method of scientific agriculture
Ability to appreciate the importance of scientific agriculture, ability to select land fot a crop and

crop for a piece of land, ability to grow crop, fruits and vegetables as a subsidiary occupation,.

Ability to realize the significance of the compost drive and reclamation movement, Ability and

practice in the preparation of cropping scheme according to rveather

Unit-1I Storing & Marketing
Knowledge of storing grains, preparing them for the market
Practice in preparation ofusual budget and profit and loss, knowledge ofaccounts and appreciate

the dignity of labour.
Unit-1II Vegetable Gardening
Fotlowing plactices required; Practice in vegetable gardening (a) lay out of kitchen garden

compound (b) practice of raising seedlings in seedbed/sowing seeds (c) transplantation of sapling

(required in some vegetables) and (d) regular care of growing plants (d) Practice of growing

seasonal grain.

SUGGESTED READING
1, .lha, Hari bhushan, Phasal awang usake prakar, Rajiv Prakshan, New Delhi

2. Kumar, Dinesh, Bihar ke phasal, Motilal Banarsi Das, Patua

3. Singh, Ramchandra, Essential knowledge of agriculture

VE-6. SPINNII{G

COURSE CONTENTS
Unit-1 History & Frocess of Producing Khadi
History of khadi, ability to produce khadi with a view ultimately to atlaining the self-sufficiency
in cloth, knowledge and practice in picking cotton, and its processing such as cleaning, ginning,

paralleling, carding and shiver making, spead of carding in madhyam, Pirjan or middle carding,

proficiency in Spinning Yarn, ability to estimate the weight of yam, count of yarn, strength of
1,arn and finished product of yarn,

Unit-1I Marketing & Accounting
Preparing Khadi products for the market.
Ability to work out the profit arrd Ioss, ability to rnaintain accounts, such as

b,,PV
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Unit-lfl Gandhian Thought
Gandhian view on: Enlightened citizenship, value of work: Ir4an and machine, knowledge

without character, Education without character, Can lnternet serve khadi spirit of Khadi? Role of
Intemet in promoting Gandhian values, Globalization and Buniyadi Siksha of Mahatma Gandhi'

SUGGESTED REAI}ING
L Ahmad, Razi, Charka, Gandhi Sangrahalaya, Pattra

2. Gandhiji, Rachnatmak KaryaKaram uska Rahasya Aur Sthan

3. Gandhiji- Gram Swaraj, Nav Jivan Prakashan, Ahmedabad
4. Kulkarni, Sudhindra, The spinning of wheels-, Allied Publication, New Delhi
5. Rajput, J.S., The seven social sins, Allied publication, New Delhi
6. W.Klein, The Technology of Short Staple Spinning, Manual of Textile Technology -Vol-

1, by The Textile Institute, Manchester, UK.
7. W.Klein, Man-Made Fibres and Their Processing, Manual of Textile Technology - Vol-

6, by The Textile Institute, Manchester, UK.
8, W.Klein,A Practical Guide to Combing and Drawing, Manual of Textile Technology -

Vol-3, by The Textile Institute, Manchester, UK.
g. W. Klein, A Practical Guide to Ring Spinning, Manual of Textile Technologi' - Vol-1, by

The Textile Institute, Manchester, UK.
10. W.Klein, New Spinning Systems, Manual of Textile Technology - Vol- 1 , by The Textile

Institute, Manchester, UK.
11. CarlA. Lawrence "Fundamentals of Spun Yam Technology" CRC Press'

VE-7. ARTISTIC CRAFT

COURSE CONTENTS
Unit -1. Geometrical 3D Object Study at least - 5 works

a) To develop the basis sense of structure - detail drawings Iu various positions and angles

develop & understand basic Shapes and Fonns - any tu'isting fonn and its detail study. Basic

Georretrical Shapes - Square, Rectangle, C),linder, Cone, Intersecting Triangle, Half
rounded 3D Shapes & Circle. Medium - Pertcil, Conte - Black & Brown

Unit-2. Structure & Character Study at least - 2 works
b) Operational problems in building up structure - Foliage & Trunk Study for basic

. understanding of structure, Bending, Tu,istiug, Curving Fotms created fiom nature.

Expanding structure through unit etc.

Experiments through various types of materials combinations of Known and Unknown

Rhyhrnic 3D
Fr:nn.Medium - Wire, Plaster of Paris, Clay etc.

c) Study from Found Objects - Intricate Drawings, Enlarging images and complete 3D

sculpture rnaking to develop the sense and handle true to realism as refetred in the found

object.
Mediura - Clay, photographs for document.

unit- 3. organic & Inorganic Form - study & Composition at least - 2 works
d) Drawing & exercise - composition - sculpture for Basic understanditrg of 3D Sculpture -
Armature,Machete Positioning, Spacing, Rounding, Found Vitality of the Built images.

It4edium - Clay, Plaster of Paris, Paper - Mount Board, Wax etc.

2J
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e) Figurative & Non - Figurative - its high / low Relief works By Clay medium - Terracotta

- Preparation of clay, using CIay tools, Line, Texture, Shapes, High & Iow cut-imposing and

Extracting from plates-firing basic understanding of Relief works,
SUGGESTED READING

l. Adamson, Glenn. Thinking Through Craft, London: Berg publishers, 2007.

2. Adamson, Glenn. Tlre Craft Reader. UK: Berg Publishers, February, 2010.

3. Auther, Elissa. String, Felt, and the Hierarchy of Art and Craft in American Art, 1960-

1980. Minneapolis: University of Minnesota Press, 2009.

4. Barker, Garry G,. The Handcraft Revival in Southern Appalachia,1930-1990. Knoxville: The

University of Tennessee Press, 1991.

5. Botton, Alain de. The Pleasures and Sorows of Work. New York: Pantheon Books, 2009.

6. Crawford, Matthew B. Shop Class as Soulcraft: An Inquiry into the Value of Work. New
York: Penguin Press, 2009.

7. Crowe, Donald W.; Washburn, Dorthey K. Symmetry Comes of Age: The Role of Pattern in

Culture. Seattle: University of Washington Press,2004.

8. Newell, Laurie Britton. Out of the Ordinary: Spectacular Craft, New York; V&A
Publications, 2007, pp. | 12-123.
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FACULTY OF EDUCATION, F.U., PATNA

B.Ed. Year - II
HEALTH AND PHYSICAL EDUCATION

Course No.: 11(b) Theory: 40 Marks

Course Credit: 2 Practicum: 10 Marks

COURSES OBJECTIVES

The aim of teaching this area as a B.Ed. course may be perceived as an integrated and holistic
understanding of health, diseases, physical fitness among children to promote health and well-
being of children. Thus, the broader objective of learning of this area should enable the student

teachers to
. help them to understand the concept of holistic health, its various dimensiotts and determinants

and the importance of sports and yoga for development of holistic health;
. develop positive attitude towards health as individual and be collectively responsible to achieve

it;
. equip them to know their health status, identifu health problems and be infonned for taking
remedial measures;
. make them aware about rules of safety in hazardous situation (illness, accident and injury) and

equip them with first aid measures about common sickness and injuries;
. encourage them to learn and to fonn right habits about exercise, games and spotts, sleep, rest

and relaxation;

" sensitize, motivate and help them to acquire the skills for physical fitness, leam correct postural

habits and activities for its development;
. create interest for the practice of yogasanas and meditations through which they learn the

skills/art of self-control, concentration, peace and relaxation to avoid ill effects of stress, strain
and fatigue of routine life;
. help them to understand and develop skills to deal with psycho-social issues including those,

related to process of growing up during adolescence, HIV/AIDS and substance abuse;
. understand various policies and programmes related to health, physical education and yoga;

and
. help them to understand the process of assessment of health and physical fitness.

COURSE CONTEI,{TS

Unit I: Conceptual Understanding of Health, Safety and Security
o Concept of health, importance, dirnensions and determinants of health; Health needs of

children and adoIescents, including differentl),-abled children
. Understanding of the body system-skeleton, muscular, respiratory, circulatory and

digestive in relation to health fitness, bones, muscles and joints, their functions, common
injuries ofbones.

. Common health problerns and diseases(Communicable diseases; measles, chickenpox,
whooping cough, tuberculosisfits causes, prevention and cure, immunization and

firstaid.

" Reproductive and sexual liealth -RTI, STI, HIV/AIDS, responsible sexual behaviour

\{
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o Safety and security - disasters in and outside schools, Accidents and first aid - cuts,

burns, bites, sprain, fracture, drawing and poisoning. Ways of prevention, safety from

snake and dog bites, animal attacks, prevention and treatment.

Unit II: Food and Nutrition
. Food and nutrition, Balanced diet, food habits, tirning of food, nutrients and their

functions.
. Diversity of Indian food, seasonal foods and festivals, preservation of food value during

cooking, indigenous and modern ways to persevere food,
o Economics of food, shift in food practices and its globalization,
o Practices related to food hygiene, malnutrition, including obesity, food and waterbome

and deficiency diseases and prevention
Unit III: Awareness about Physical Fitness

. Physical fitness, strength, enduranie and flexibility, its components, sports skills,
indigenous and self-defence activities

o Games and sports - athletics (general physical fitness exercises), games (lead-up galres,

relays and majot games) rhythrnic activities, gymnastics and their irnpact on health

. Yogic practices - importance of yogo, yogasands, ltriyas and pranayams

" Role of institutions (school, family and sports), health seruices, policies and major health

and physical education-related programmes, blood banks, role of media'

Assignment: (Concerned teacher can devise assignment as per requirement of the course).

SUGGESTED READING
n Atwal & Kansal, (2003). A Textbook of IJealth, Physical Education and Sports,

Jalandhar, A. P. Publisher,
. Bucher, C.A, (1979). Foundations of Physical Education and Sports, St. Louis: C.V.

Mosby &Co,
Kamlesh, M.L. & Sangral, M.S. (1986). Methods in Physical Education, Ludhiana:

Prakash Brothers.
Kangane, Sopan & Sonawane, Sanjeev. (2007). Physical Education. Pune: Nirali
publication.

n Kaur, Manjeet. (2003). Health and Physical Education, Ludhiana: Tendon Publications.

" Sharma, Anil P. (2011). Mind, Body and Divine Yoga. New Delhi: Personal Graphics &
Advertiser Pvt. Ltd.

. Sharma, Anil P. & Pandey, Pradeep K. (2010). Psychology in Yoga. New Delhi: Personal

Graphics & Advertiser Pvt. Ltd.

" Singh, Ajmer & Gill, Ia$ar Singh & Brar, Racchpal Singh & Bains, Jagdish & Rathee,

Nirmaljit Kaur. (2003). Essentials of Physical Education, Ludhiana: Kalyani Publishers.

" Singh, Ajrner. (2003). Essentials of PhysicalEducation. Ludhiana: Kalyani publishers.

" Sonia Kanlar, Manmeet Kaur Gill, R.S. Brar, Teaching Methodology and Educational

Technology in Physical Education, Kalyani Publishers, Ludhiana.

" Syedentop, Daryl (1994).lntroduction to physical education, fitness and sports (2nd ed.).

London: It4ayfi eld publishing company.
n Uppal, A.K. & Gautanr, G. P. (2004). Physical Education and Health. Delhi: Friends
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FACULTY OF EDUCATION, P. U., PATI{.A.

B.Bd. Year - II
PEACE EDUCATION

Course No.: 11(c)
Course Credit:2

Theory: 40 Marks
Practicum: 10 Marks

COURSES OBJECTIVES

After going through this paper the student-teachers will be able to;
1. Broaden the notions about peace and peace education, their relevance and connection to

inner hannony in social relationships based on Constitutional values
2. Reflect on the attitudes that generate conflicts at personal and social levels and learning

skills and strategies of resolving these conflicts
3, Strengthen self by continual reflection leading to reduction in stereotypes
4. Transcending barrier of identity and socialization
5. Orient curricular and educational processes, find creative altematives which counter the

negative influence of media and local community to weed out negative effects by
influencing parents, families and local community

6. Develop attitudes and skills for resolving conflicts in creative manrler
7. Perfonn the activities for experiential awareness of peace as a reality at personal and

school levels
8. Reflect on school, curicula, textbooks and pedagogical processes from peace perspective
9. Understand the role of media and local community in peace education
10. Discuss the peaceful solutions to the real issues faced by them.

COURSE CONTENTS

Unit I: Understanding Peace as a Dynamic Social Reality

. Awareness of relevance of peace

. Challenges to peace by increasing stresses, conflicts, crimes, terorism, violence and wars
resulting in poor quality of life.

' Peace contexts: underlying assumptions, processes and imperatives
. Peace values vis-a-vis Constitutional values: Impoftance of the attitudes, beliefs and

values of peace viz., compassion, cooperation, love, etc. that foster inner peace and
Constitutional values of justice, equality, freedom, respect for differences and ecological
resources that ensures peace in society

o Foundations of peace: compassionate and ethical decision-making arrd intercultural and
cultural harmony, responsible citizenship, respect for secular and democratic ideals based
on non-violence, respect for differences, e.g. socio-eionomic, gender, etc. life st/e in
hannony rvith sustainable development

" Highlights of various philosophies of peace- Gandhi, Krishnamurlliy, Aurbbindo,
Badheka, The Dalai Lama; initiatives at national and international levels.

d)
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Unit II: Understanding Conflicts, Mediation and Transformation of Conflict

Nature of conflict; Incompatibility of needs and aspirations, Resulting conflicts at
different levels in society- intrapersonal, interpersonal, organizational, interstate and

global.
Understanding the role of social conditions and processes that sustain conflict: limited
resources, poverty, political, economic, socio-cultural and ecological conditions,
environmental resources viz. Water, forests, energy etc,

Developing capabilities for mediation and conflict transformation; Awareness of oln
identity, cultural underpinning and communication skills, Awareness of context of the

conflict, Commitment to mediate, Looking for alternative strategies, skills and creative
solutions to overcome/transform confl icts

Unit III: Orienting Education for Peace Building

" Critical reflection on the curricular processes and pedagogy ofpeace education
. Challenging the traditional models of learning to constructivist approaches in

teaching
r Rethinking authority relations from democratic perspective; promoting

dialoguing, and developing capabilities for decision paking
. Understanding soci4l justice in local contexts- its implications for beliefs,

attitudes, and values and school/social practices and conflict resolution at all
levels

o Awareness of pedagogical skills and strategies for removing tensions,
examination fear, stress, coqporal punishment, violence and conflicts at school
Ievel

o Becoming peace teacher acquisition of relevant knowledge, attitudes, values and

skills
o Pedagogical knowledge for skill orientation of subject contetrt and teaching-learning

experience in classroom for promoting peace

o Au,areness of the epistemic connection of the subject content with peace t'alues,

e.g. language (effective communication). Science ( objectivity, flexibility), social
science ( democratic ethos, Constitutional values, and Multi-culturalism, conflicts,
violence and war Iinks with challenges to regional and local conflicts),
Mathernatics (preci sion)

. Using textbook contents for highlighting values of peace, particularly anti-peace
messages in direct or hidden

o Humanistic approach to evaluation
o Becoming agency for peace in the school organization and surrounding local communities

o Awareness of cultural cllaracteristics of the local communities around school and
quality of its linkages-parenting styles, disciplinary practices, econontic
conditions, Iinguistic background, domestic violence, attitudes towards education,
etc.

o Inspiring movements for health, 1,oga, eflective parenting,
skill building, mediating conflicts in and around school

and corntlurtication
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r Awareness and orientation of students' attitudes towards balanced media

exposure
o Evaluation of the Peace -Building Processes-

" Understanding importance of skills and strategies of assessment of tlte peace -
buildin-g pro."s in terms of attitudes, \,alues, skills and strategies at school level-

motivation and sustains of efforts, sharing experiences towards peace building,

reviewing strategies

Practicum:

i. Experientid learning sesionson yoga, meditation, communication skills, conflicts, thdr

resolution, mediainfluence, cooperativecompditivegrategies, useof meditation, art,

drana, nature to experience harmony

Z. Visitsto orgarizationsconnected with pereand intercultural harmony, and aedhdic

appreciation to o<paience peace as reality submission of reports on experiences

3. Assignrnents on topics which require deep undaganding and generati ng

crmti vdal ternative i dea to ded with i ssues and chal I enges to peace I i ke; (i ) Conf I i cts

experierced at homdin fanilylin socidy/ in school, dc.(ii) Expe'iences of handling

conflicts in a creative manner (iii) Exploring possible drategies of resolving commonly

erperienced conflicts (iv) Healthy discipline a'nong school childrar (v) ldentifying

chal I enges of peace i n school and deal i ng with one such chal I enge (vi ) Srategi es of

promoting hdthy rdationstrips on the job.

4. Dwdoping an action plan for peace in school and locd community

5. Visitingwebsjteson peaceeducationto becomefanriliarwith Nationd and lnternationd

initiatives, ryprorches and drategies of peace, case dudies of conflict in the region'

SUGGESTED READING

l. Aber, J. L., Brown, J.L. & Henrich, C.G. (1999). Teaching Conflict Resolution: An

Effective School- Based Approach lo Violence Prevention. New York: Columbia

University, National Center for Children in Poverty'

Z. Amow, J. (1995). Teaching Peace: How to Raise Childr"en to Live in Harntony u'ithout

Feor, without Prejudice, vtithout Violence. New York: The Berkeley Publishing Group.

3. Bajaj, Monisha, ed. (2008). Encyclopedia of Peace Education. charlotte, NC:

Information Age Publishing.

4. Branfirreier, Edward J. Lin, Jing & Bruhn, Christa (Eds.) (2008). Transforruittg Education
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FACULTY OF EDUCATION, P. U., PATNA.

B.Ed. Year - II
GUIDANCE AND COUIISELLING

Course No.: 11(d) TheorY: 40 Marks

Course Credit: 2 Practicum: 10 Marks

COURSES OBJECTIVES

On completing the course student teachers would be able to:
. Aware about various problems faced by the students in schools;
r Recognize the need for guidance and counseling in schools;
. Farniliarize with various guidance services in school;
o Develop resources for guidance activities in schools;

" Plan a minimum guidance programme for a school.
. Develop understanding about the role of school in guidance'

COURSE CONTENTS

Unit I: Needs and.Problems of Learners in Schools

r Helping learners to understand self: one's own self, strengths and weaknesses, seliesteetn,

se lf-concept, s elf-con fi dence ;'

o Concept of Guidance and Counselling; Role & need of guidance & Counselling, guidance

services, nature, scope and different approaches to guidance and couselling.

o Academic: diffrculties in leanring, attention, underachievement, stress, indiscipline, drop-

outs, school violence

. . Socio-persortal: behavioral, psychological, attitudinal problems,

o Vocational', career planning, career development and career information

. Differently abled, disadvantaged, creative and talented group of students

Unit II: Developing Resources in Schools for Guidance

o Human resources: Role of teacher, teacher-counsellor, career lraster, counsellor, rnedical

officer, psychologist and social rvorker;

o Physical and Material resources: career corner, career literatures including charts and posters,

psychological tests, materials and their uses

" School community linkages, role of PTAs, guidance committee, referral agencies.

Unit III: Minimum Guidance Programme for the School

c Group Guidance activities: orientation progralnmes, class'talks and career talks, career

exhibitions, rn,orkshops and group discussions

e Counselling: Individtnl and group counselling

o Testing Programmes: Mental ability, interest, attitude and aptitude

MW

Practicum:
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L Study the problems of school children and probable guidance interventions.

2. Identifr and prepare a Iist of problem of students in school that can.be addressed through a

teacher counsellor.

3. Plan a minimum guidance programme for a school at the secondary stage.

4. Identification ofprobable cases from school students for providing counseling services and

prepares a repoft.

5. Develop materials for organizing career information activities for primary, upper primary,
secondary and higher secondary stages.

6. Prepare a directory of ernerging career options for the youth in India,

7. Review any one psychological test under different categories such as: Intelligence, Aptitude,
personality and Interest.

8. Plan and conduct a class talk and acareer talk for secondary school students on identified
themes.

9, List out the nature ofjob of a school counselor in tenns of tlreir major and mittor duties and

other responsibilities.

10. Prepare a status paper on the guidance services in Indiari Sclrools.

I I . Make a directory of the Courses offered by the Institutions engaged in preparing school

counsellors in India.

SUGGESTED READING

l. Anastasi, A and Urbina, S (1997). Psychological Testing (7th Edn). Upper Saddle River, NJ:

Prentice Hall.
2.Bhatnagar, Asha and Gupta, Nirmala (Eds.) (1999). Guidance and Counselling: A theoretical
Perspective; Volume-I, New Delhi: Vikas Publishing House Pvt. Ltd.

3. Bhatnagar, Asha and Gupta, Nirmala (Eds,) (1999). Guidance and Counselling: A theoretical
Perspective; Volume-Il, New Delhi: Vikas Publishing House Pvt. Ltd.

4. Gibson R L and l\{itchell, M H (2003). Introduction to Counselling and Guidance, New Delhi:
Prentice-Hall.
5. Gysbers and N C and Henderson E (2006). Developing and Managing Your School Guidance

and Counselling Programme (4th Edn.). Alexandria, VA: American Psychological Corporation.

6. Saraswat, R K and Gaur J S (1994). Manual for Guidance Counsellors. New Delhi: NCERT.

7, Mohan, S (1998). Career Development in India: Theor1,, Research and Development;New
Delhi: Vikas Publishing House.

8. Joneja G K (1997). Occupational Information in Guidance. New Delhi: NCERT
9. Mohan, S and Sibia, A (1998). Handbook of Personality Measurements in India. New Delhi:
NCERT
1 0. Srivastava A K. (2003). Principles of Guidance and Counselling; New Delhi: Kaniksha
Publishers and Distributors.
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FACULTY OF EDUCATTON, F. U., PATI.{A

B.Ed. Year - II
EPC 4: UNDERSTANDING THE SELF

Course No.: EPC 3 TheorY: 40 Marks

Course Credit: 2 Practicum: 10 Marks

COURSES OBJECTIVES

After undergoing this course, the student teachers will be able to:
1. Understand the development of self as a person and as teacher ;

2. Develop sensibilities, dispositions and skills;
3. Develop social relational sensitivity and effective communication skills;
4. Develop integrated understanding of human self and personaiity to deal with conflicts at

different levels;
5. Understand the philosophy of Yoga and its role in well-being.

COURSE CONTENTS

Unit I: Understanding Self

a) Self-Awareness: Recognition of self-character, self-confidence, self-worth, self-esteem,

and self-development and self-assessment

b) Understanding adequate self as a product of positive experiences of caring, rvatmth and

appreciation in the family, school, neighbourhood etc., which promote healthy discipline,
shunning violence

c) Development of professional identity of a teacher
' d) Awareness of the influence of social milieu on self
e) Negative experiences generate stress, anger aggression

Unit II: Yoga and its role in self-well-being

a) Yoga, meditation, anger/stress management as practices that restore positive physical

health and attitudes
b) Awareness of own identity, social identity, cultural underpinnings

c) Developing capabilities for mediation- Listening to the conflicting parties, awareness

of context of conflict, conflict between teachers, conflict between teacher and student,

skills and strategies for conflict resolution
d) Alternative strategies and creative solutions to overcome/transform conflicts

Unit III: Becoming a Humane Teacher

a) Nurturing capabilities for critical self- reflection; transcending past negative experiences

b) Development of sensitivity, impottance of ernpathy
cl Develonins skills of cornmrrnication: listening to others, sharing feelings, descriptive---a --

ing, trusting
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c Removal of prejudices, biases and sl.ereotypes and building multicultural
orientation;

o Nurturing ethical behaviour, positivity, non-violence, love and caring,
compassion; and

" Habitual self-reflection by using daily joumal on experiences.

PRACTICUM

a Sharing case studies/biographies/stories ofdifferent children rvho are raised in different
. circumstances and how this affected their sense of self and identity l'ormation.

" Reflections, story making, self -disclosure through aft, dance and theatre
. Nature walk/ field visit , adventure, Simulation exercises, collective aft

SUGGESTED R.EADING
l. B.K S Iyengar (1976) Light on Yoga, New York, Schocken Books,
2. Bhatt, H, (n.d.). The diary of a school teacher, An Azin Premji Universitl,Publication,

Retrieved frorn www.arvindguptatoys,conr/arrrindgupta/diary-school-teachereng.pdf
3. Dweck, C. (2006). Mindset: The new psychology of success. Random House LLC.
4. Freire, P. (1998). Pedagogy of freedom: Ethics, democracy, and civic courage. Rowman

& Littlefield.
5. Hall, C., & Hall, E. (2003). Human relations in education. Routledge.
6. Ian Shapiro and Casino Hacker Candom, Ed. Dernocratic Values,
7. Kelly, G.A. (1991). The psl,shslogy of personal constructs Volume one - A Theory of

Personality, London : Routledge.
8. Kenneth T. Henson, 2000, Educational Psychology for Effective Teaching, Wordsworth

Publishing Cornpany.
9. Kunrar, K. (2004). What is wofth teaching? (3rd ed.). Orient Blacksu,an
10. Ivlukunda, K.V. (2009). What did you ask at school today? A handbook of child learning.

Harper Collins.
11. MuniMahendra Kumar (1994) Prekksha Ivleditation, Ladnun, Jairr Vishva Bharathi.
12. Pathak, A. (2013). Social irnplications of schooling: Knorvledge, pedagogy and

consciousness. Aakar Books.
i3. Plato. (2009). Reason and persuasion: Three dialogues (Chapter 6). In J. Holbo (Ed.),

Meno: Reason, persuasion and viftue. Pearson.

14. Seetharam A.R. (1996) Yoga for Healthy Living, Mysore; Paramahamsa Yogaslrram.
15. Sharma. N, (2003). Understanding adolescence. NBT India.
16. Tagore, R., (2003). Civilization and progress. In Crisis in civilization and other essa)/s.

New Delhi: Rupa & co.
17. Uni Kishan Lal (1997) Preksha Dhyan Yogic Kriyayen, Ladnurr, Tulsio Adhyatma

Nigam.
18. Vygotsky,L, (1997). Interaction behveen learning and developrnent. In M. Gauvain & M.

Cole (Eds.), Readings on tiie development of children. New York: WI-I Freeman &
Company.

19. Vygotsky,L. (1978). Mind in Society: The Development of Higher Psychological
Processes, MA : Harvard University Press.
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FACULTY OF EDUCATION, P. U., PATNA

B.Bd. Year - II
SCHOOL INTERNSHIP

Course Credit: 10 Full Marks: 250

COURSES OBJECTIYES

School Internship/ Field Attachment aims at engaging the students-teachers with field based situation

and work in upper primary, secondary or senior secondary governmenVrqcognized private school

and to provide an opportunity for reflection and writing on the same. This is to provide first-hand

experience of the different kinds of works related to school education. Tliis is also to facilitate a
bridge between what students learn in classroom and observe in the field.

COUR.SE CONTENTS/ ACTWITY

n Internship work shall be canied out in an upper primary, secondary or setrior secondary

governmenUrecognized private school for a minimum duration of 16 weeks,

r For each student-teacher, interuship should be conducted preferably itr one school for the

entire 16 weeks.

" The Principal/Head of the institution shall assign a Supervisoi to each student for Internship

work.

Intemship should not be reduced to the 'delivery' of a certain number of lessou plans, but

should aim for meaningful and holistic engagement with leamers and the school. During the

Internship a student-teacher shall work as a regular teacher and participate in all the school

activities, including Practice Teaching, and participation in all the school activities, including

planning, teaching and assessrnent, interacting with school teaclters, cotltnunifl, melnbers

and children under the direct guidance of his/her supen,isor and shall submit a repod

manifesting his/her experiences couceming all the dimensions as rvell as his/her

unclerstariding of the school in totality, its philosophy atrd aims, organization and

mauagelnent; the life of a teacher; needs of the physical, mental, emotional development of

children; aspects of curriculum and its transaction; quality, transaction, atrd assessment of

teaching-leaming, in trvo typed copies, within the time specified by the College/Depattmettt,

which shall in uo case be later than the first date annouuced for start of the Second Year

Examination, along with a certificate duly signed by the superuisor that the work has been

can'ied out under his/ her personal supervision and that it is not a copy of an earlier work of
the sarne nature. The Irrternship Report should be typed in Times New Roman/Walkman

Chanakkya font with letter size 12 and line spacing 1.5. The word limit for the Internship

Reporl shall ideally be between 12,000 (rrearly 60 pages) to 14,000 words (nearly 70 pages).

The candidate shall also submit separately the "Records of the Lessons taught at school (At

least 60 Lesson Plans in the Pedagogical subject)", "Record of Preparing Teaching-Learniltg

Materials" (20 for school subject), and the 'Records of the Observation of Peer Interns'

Lesson (at least 20 lessons of Peer llttems' are to be observed)'
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Student-teachers are to be actively engaged in teaching at two levels, namely, upper primary

and secondary. They should be provided opportunities to teach in schools with systematic

supen,isory support and feedback from faculty.

During tntemship student-teacher has to organize different activities in the school such as co-

curricular activities and do case studies on infi'astructural facilities available or on any other

issue of importance.

nw

SL. NO. AC TIVIT IE S /D IMEI{ S I O N S MARKS

t Irrtenrship Report 40

2
Records of the Lessons taught at school (At least 60 Lessotl

Plans in the Pedagogical subject)
5S

1

Records of fwo C.iti"irrn Lessons delivered underthe

observation of supervisor and a faculty member other than

supervisor

20

4
Records of the Observation of Peer Interns' Lesson (at least 20

lessons ofPeer Interns' are to be observed)
2A

5
Record of Preparing Teaching-Learning Materials (20 for school

subject)
2A

6
Development of Achievement Test in the subject concenled, its

application on the relevant class and preparation ofresult 10

7 Preparation of School Tirne Table 05

E Preparation of Cumulative Records of 5 students IU

9
Case study: Meeting with parents of at least 2 students for total

growth & developrnent of their ra'ards and preparation of reporl
IO

Organization of 5 co-cumicular activities and preparation of
repoft

10
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